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. - Preface. ‘ ’ ’"’“\\\;;‘ %f

This tra1n1ng manual is one part in a set of 1nstruct1ona1

materials deve]oped to fac111tate the effog;s of Georgia’

educators in the p]ann1ng and implementation of comprehensive

career guidance programs The manua] is similap in fonmat to
other materials in the series. The mater1a1s are des1gned for
“use with small groups of counselors, teachers and career
deve]opment spec1a11sts who are ,nterested in improving the1r
careex gu1dance competenc1es Each unit of tra1n\ng materials
is based upon a partictiar aspect of a comprehens1ve career
gu1dance system. Through.th1s systemat1c approach the need for
specific staff development program materials and activities

can be determined and documented.

Related materials produced by the Georgia Career Guidance
. L4
Project include audio cassette recordings, transparencies, a

sound/slide series, a needs assessment instrument, charts, and

various other supgort materials.

STAFF DEVELOPMENT WORKSHOP MATERIALS
CAREER GUIDANCE TE)MS

GRADES 7-12

/ R viji
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STAFF DEVELOPMENT PACKAGE

This training manual on "Hunan Relations Trainfng" wa§}
developed for use as'suppqrt‘material for a staff which identified
this process-outcome area as a priority need. The manual and
accompanying materials were written to assist lccal career guidaﬁce
teams in their efforts to improve tﬁe quality and quantity of their

programs. A basic éssumption underlyihg the developmeﬁt of these

materials is that all of us benefit from periodic renewal.
| The content of this manual is presented in both didactic and
experiential modes to encourage maximum involvement of participants.
Small group experiences are a part of the special attention given
to the development of competencies for a team approach to
implementation of career guidance programs.

-Thejeutline cf the manual follows the basic 1eafﬁing model -
froﬁ attitude.deve1ophent to knowledge acquisition or renewal, to

technical and skill development and/or improvement, and then to

develop of implementation strategies and plans.

0
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INTRODUCTION TO fHE LEADER

A4

o
#

This workshcp is designed to introduce a team of educators

to Human Relations Training. Presented in an experiential form,

-therexercises will acquaint the participants with the small

| group process and procedures used to teach human re1at1ons

This will enab]e them to assess the function of a Systemat1c

Human Relations. Tra1n1ng program in the schoo]. and'aid them in

conceptua11z1ng methods for 1nst1tut1ng these prucesses

-Many people- have ‘contributed to the ref1nement and research

‘behind these <kills. Becausé tne rocts are based on Carl

Rogers' ghi]osophy, groUps that are run in a non- judgmental

atmosphere are most conduclve to 1earn1ng these sk111s If the

graup is a safe p]ace to try out new behaviors, the participants

“will rusk more, responding with higher levels of fac111tat1on

and self- d1sclosure Probab]ycyour greatest respons1b111ty

. rests in your ab111ty to model what you are teaching. Therefore,

1t will be necessary for you to respond as pos1t1ve and non-

-'Judgmental toward the group members and the processes as .

_qposs1b1e

Carkhuff (1969)"has doCumcnted that the level oflthe
“trainee" can only become as high as.the level of the "trainer."
The books on the-resource Tist, especially Gazda, et al {1973)

Human Relations Deve lopment: A idanual for Educators,'w111' ~

provide you~with necessary background conceptualization and

information.
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”.Among profe551onals re51stancu to the training often ex1sts

Your energy level is also important, because it will be

~contagious. Facilitative responding and attentive behavior _ %

require a tremendous amount of phy51ca1 energy and mental

concentration The success of each group and- u]timateiy of the

'workshop wi]i depend in part on the appropriate behaviors you

modei and the skills you dispiay Appropriate attentiveness -and

f?responding are therefore cruc1a1 to your role as leader. Yet.

the training W111 proceed only as rapidly as the group W111

'aliow and the level of functioning of the group members will, in

turn determine how rapid]y they will be W1111ng to progress.
This should be expected and accepted. Sometimes disruptive
behavior occurs dur1ng the group, but in keeping w1th 11v1ng the
modei*'of good human reiations skiils, you might attempt to

mode] appropriate understanding and responses to any such

~disruption or resistance. ,

ce

The gest setting for the workshop is a{quiet; comfortable,

room just large enough to accommodate the group but isolated

A

. enough to provide privacy. 'Many of the exercises call for a

circular arrangement of nine or ten members, others, for'

separate ‘dyads or triads in different segments of .the room.
Lightweight movable -chatrs- a“e therefore preferable to desks -
which restrict non-verbal exercises, and to a center table

which inhibits open, cohesion-building communication.

The exercises are designed to.follow in sequence, but the

4

~ division of workshop segments provides naturally for breaks.




The group may meet for twolhours a week until the moddle is
completéd, or may set aside several days in succession. In
eithe} caSe; two hours is an optimum amount of time for
individual segments. After two hours of concentration,
exercises becore tedious, participants fatigued, and coffee
breaks necessary. In'segmeﬁts of less than twe hours continuity
and.discuésidn are difficult to maintain. A]thpugh spacing of
meetings over several wgeks.may be more convenient, you should
be aware that some time will be needed;to'build groub cohesion
- at each.meeting. Varying and repeatinévsomefof the exercises
_._will help. Pfeiffer and Jones (1969, 1970, 1971, 1973, 1974).
| listed with. the resources, will offer add1t1ona1 exercises.
ngding'groupéhcan be a Eewarding eprrience for_leader
and particibént alike,_but4group.succe$s,may at times depend
~on the pigggration of knddﬁt 0f |

the 1eader.' Any group | Leader

| . \  will progress more | Prepanation -
> | v A resveet con -

SOMEWHERE .
ON THIS DESK...

THAT TAPE

smoothly if the leader | nespect for -
R ] 3 : - °.’7.'
is familiar with the | the ghoup .

exercises and has all

-f---—-necessary-materials - - e

readily available.

- r//‘.’lin\ /.-.. /2:'7/\—‘/‘r

f#// % '/ y]’ y

Because ‘of this we

\4n
/»‘// G \'IA\

recommend that you | o

SOl
.._,__——

read the gntife

module. . - e




varefully gather all of the.rqeuired materials, familiarize
yourself with the resolirce material, and plan your initial

Eomments ard time format before the workshop begins.

¢

4
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EXERCISE 1

Pufbose:

Accivity:

WARM-UP

<&

This exercise is"designed to familiarize

. -workshop participants with each other and to

provide practice in attending %to other

dmembers of the group.

Ask the group to assemble-seated in a circle

. then requeét that each person think of three

adjectives which describe himself or herself.
The. first person begins by stating his/her
name; the second person repeats the first

name and then states his/her own name. The

next person repeats the first two and adds

his/her name. This procedure continues

until 211 members have participated. The .

. secend time around the circle, the members -_

. [ S .
add one adjective before the name. If the

grovn 3 1a}ger than ten, the addition of.
thn :c:ond‘an& third:adjéctive on'subsequent
-rounds will be difficult. For such a large
group subsequent rounds should state only
the secon& adjectivé.then only the third

-~

withbut gttemptingbto restate all three.



v
Y

Leader:

Use gfoups of nine or ten people. Some

péople encounter difficu]ty with this exer-
cise and feel embarrassed if they forget'a
name. A non-judgmental atmospherg in the -

group>is therefore important.

EN




EXERCISE 2

Purpose:
¢

y Activity:

Léa&er:

i

WARM-UP

This exercise will encourage group members

to begin thinkiﬁé about huqu relations.”

~ Ask all membei's to think about the term

"human relations" and formulate a definition

vof‘it., This' exercise should not be written

but should take the form of "brainétbrmjng"

in which participants verbally express their

definitions. in a group discussion.

As leader you méy want to list these on a

large sheet of paper or chalk board.

Tirs list will brovide stimuli for further

f {thggestéd definitions»or'differences of

opinion.. “Whén the "brainstorming” seems to

. be waning, attempt to summarize the
fdefiﬁitions_@ﬁﬂ translate the summary into

working qg?fnﬁtfon!for this group.

/
i

. /,-
/ I8

Y /




EXERCISE 3

Purpose:

Activity:

Leader:

o

choice of hé]per, and attempt to summarize

HELPFUL PERSON

The purpose of. this exercise is to definé a

helpful person.

When times are hectic or problems press for
resoiution, someone, usually a special

person, exists Who_can.he]p. Think of

- someoné who you miéht approach f&b help.

As the group describes this "special person,"
list the descriptive terms on thexboafd.

Point out the .similarities in everyone's

helping characteristics. Retain liﬁi for

next exercise. : -

¢ T
i
W,
/':
/
L-8
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EXERCISE 4

Purpose:

Activity:

Leader: °

Jthey SO choose.

THE LISTENER
This exercise explores the nature of ‘
1isten‘ng, proV1des pract1ce in listening,

and helps group cohesion de»elop

Suppose instead of being hass]ed, you are

feeling great! Lifexcou]dn't be better, the

day 1is gorgeous, your job rewarding and

your fami]y‘happy. Make a wish for something

you'Ve'wanted for quite some time. You may

or may no* want to share 1t with the group..

Now suppose that yourTwish has just come
true. - Think of the parson you would want to
tell. Discuss why yoo piched thjs person.
Does he or shehave any of the characteris-

tics of the "he]pfu]" person? what are the

.s1m1lar1t1es and the d1fferences7

Give the group some time to think of a wish.

Let members share it with the group if

\\A\\they descr1be t‘is "listener" wr1te the

b

des\rqpt1ve words on the board “Your
summary of\;hese introductory exercises

might inc]ude‘the following comments.




Probably your descriptions of the helpful person and the

1dstener may include terms such as empathy, respect, and

their shoes." Respect implies a "belief in" the person and a -
. positive regard for his o;-hér ﬁbsjfion; Warmth is the abi]fty
tq»communicate caring and attentiveﬁess. To be a mo}e helpiu)
person, one might practicé better 1is£ening and learn to
demoqétrnte that he or she uﬁderstands and cares. For some
peob1e'this seems to be néfura]. For others it is more
difficult to be a facilitator. These skills can be learned,

¢

however, and the exercises bhich follow will help bu1ld skills
to demonstrate empathy, respect and warmth. ‘ ‘

i_dncé the introductory exercises have been completed you
;may wish %o hand out the!first fow pagéé of narrative;+n the
parvticipéht.;s manqu]. “ L

e

L-10
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[. INTRODUCTIGH TO THE PARTICIPANT

-

Human relations training focuses primari1y on the

deve]epment of skills in personal and inte?bEFéﬁnET_Felat¥dn-'
ships. Such skills 1ne1ude expertise in listening to and
communicating with others; but beceuse listening requires
attending as well as procesSing, and'communicating involves

?

both understand1ng and respond1ng, the acquisition of such

\~"sk1113 “ig-not- as s1mp1e ‘s it may -seem, If we accept that

human beings and their behav1ors are a product of what is

learned from ths environment, ‘ve must also accept the

’nesponsibi]ity'for_improVing the qualitv of this environment by

>

’imbroving the quaiity of interpersonal re]atienShips.within it.

1Y

‘Regardless of ‘how we view such, learned behaviors, we must

acknowledge that the'waj in which other people respond to us

1arge1y determines how we: ?eeT ‘dbout-ourseTves . Human"

*”re1at1ons tra1n1ng then focuses on enhancing 1nterpersona1

-~

relat1on$h1ps and thereb/ strengthen1ng self-concepts. In -
short, it is-intended to faeilitate”effective 1iving with one '
another and with ourselvesf. |
-Developing as a response to tensions and turmoil in the
sixtieas, human re]ahions training reflects fhe ever-increasing

.

need for more faci]itative'cammunication among all individuals,
assoc1ated with the child. B]ocher (1973) asserts that the
modern fam11y, haJ1ng g1ven up the~ro]e of vocational trainer,

now cgntr1butes to a child's emotional growth through human

I3

_ ospec1a11/ fam;1y and school nersonne] as they are most closely |

The focus

0§ Human -

ReLations

.Tica,éwéng :



l relations training. Yet, a 1974 J. C. Penney Forum states !
! that fam11y patterns, such as eating hab1ts, are shifting in - . )
! such a way

. | Such a way that-the average person eats only ore meal at home
o i a day. Families are spending less and less time together~nhile )
}- youth are constantly confronted with a rapidiy changing L

% environment which demands more awareness, more attent1on, and "’

~u1f1mate1y more sk111 1n commun1catlon Many researchers ‘

ma1nta1n that in recent years the lives of 0ur chderen have

JERENSTIRSERSES b

a»

i

i

‘been signif1cant1y altered by sc1ent1f1c, cu]tura., social,

and knowledge revo]ut1ons e -

In response to such changes and fhe decrease in familiaj

1nteract1ons, other studies have explored the.role of the
i

schoo] in the rapidly chang1ng world. A recent po]] ‘conducted Expressed

with AtTanta commun1ty 1eaders, educators, and students ‘ o

i
attempted to define and rank goals for education. Communication
ran

f‘sk1lls wew: d first priority overall,

Needz

while four of the
' top ten go ys emphas1zed the need for sk111 in interpersonal

o— co T
re]at1onsh1ps A recent Carnegie Comnission Survey. found that

. 80% nf the students quest1oned nxpressed a des1re for more
// | emphas1s on emot1ona1, not just 1nte11ectua] growth How )
f these emot1ona1 needs may be met or these 1nterpersona1 sk1lls
taught was one area exam1ned by a year ‘long study of/pup11
. personne] services in Ca11forn1a Pub11c Schools. The Ca11fornia
A

task force conc]uded such services/ should be an 1mportant part

'f

of the educational pro¢ram for a]l students at a]] grade levels;

‘and that’ present pupil personne] serv1ces are 1nadequate to meet

L)




the three bas1c student needs a Sed These?three needs

include he]p in re]at1ng to others, in understand1ng one s self,
and in planning for the future . The students in this study
indicated most important was the1r need for recognition and.
acceptance as/horthwh11e ind1v1duals who belong. |
The/role of'!eachers and counse]ors in meeting this need

/ -
_and/a second one, estab11sh1ng mean1ngfu1 re1a¢1onsh1ps with

' others, is cr1t1ca1. Adler contends that the almloﬁ:ayl.

education is soacial adjustment and.the function_o‘ aTJ'schools,
. ¢ ¢
the understanding and resolution of thechild's

Gazda (1973)”1n a text devoved specifically to human relations
tra1ning carr1es this even further when he maintains that all

%tudents deserve the fac111tat10n of total deyelopment through

- the comnetence and understand1ng of educators ~Too often such

k)

concerns with personal deve]opment\are considered the domain«of

the counseling office rather than an area\improvable only

7through know]edge, skill, and commitment in all educators In

a 1974 review, Hansen suggests that we need to recognize the s

inadequacies of the traditional- -counseling one-to-one de11very
e

. system, but more important, we need to red1str1bute the ro]e of

gcounue11ng to all educators Guidance then becomes the doma1n

ot ceachers and counselors a11ke who must focus on the person
as well as the knowledge in a ‘school situation

Beycnd the schools and fam111es exists a soc1ety

N character1zed by Toffler (1970) as 1nc'ed1b1y diverse,

»

Shaaed

- Responsibilit



‘ temborary, transiant;,depersOnalized, over-stimulating, and

} . .
often alienating. Interpersona e]ationships in such a world

shift and change as the people involved become more mobile and -

transient. What is Tost in such a world, the significance and

uniqueness of an individual, ma; not be automatically or easily

regained in a society constantly changing its demands on that

-1ndividoal. The interdependence of technology, cohmunication,'

h and human psychology is unavailable in a world where complexi-

ttes and new knowledge interweave disciplines. The
|

"':interdependence of people confront1ng such complex1ty requires

_more know]edge awareness, and sk111 This module is designed

to a1d you in. the acquisition of the skills needed to facihtate1
model, and teach more mean1ngfu1 1nterpersona1 1nteract1ons in”
hunan relations In gradual ste"s this model defines, then
a]tows and encourages your part1c1pat1on in the components of

human relations: . | ' -

'.Attending to another person’

"

Listening to what that person has to say . e
: Perce1v1ng the content and feeling 1n a statement

Resgonding to that person and statement

Personalizing thegemotions of another

J Initiating constructive resolutions.

oy &
C_ G



EXERCISE 5

. Purpose:

P

e .

~

Activipy:“

DIFFICULT STUDENT

This“exercise is designed to focus

participant attention on student behavior

and needs.

Think of a "difficult" student in your

'School, someone with whom you have had

contact in counseling or the classroom
g - o .
and someone who seems to annoy you,

frustrate you, or anger youT °*

Describe one- or more specific behaviors

(

" which bdther you. If the 1nd1v1dua1 annoys

'you in his/her appearance or att1tude, .

these as we]] as. behav1ors ms ght be

mentioned. -, -«

T

WAIT TIL SUS|
SITS ON THAT
THUMBTACK!




AN
.Apy stydert, behavior problem or otherwise, may benefit
~from Human,ﬁelatiﬁns programs. The recent literature indicates
:that maﬁy school systems have introduced such training for
students.- In West Virginia, a federal project, PALS, has
integrated Human Re]ations«Training wjth“CareerQAwareness.
Each semester fifteen tenth graders are selected to parti&ipate
in activitiesswhich provide oeeupationa1 information and Human

G . ; X .
Relations Training. The high'schodl studenvs have then taken

oﬁ_thé‘responsibility-of working with third, sixth, and eighth

graders to increase career awareness uti]iziﬁg these ski]ls '
The e]ementary school teachers have been delighted with the
~high school "he]pers,' and-the student-helpers have.taken
thelr JObS quite seriously while e2;9y75§~the exper1ence Ia
_White Plains, N Y., another progect directed by a Human

nARe]at1ons Specialist who has organ1zed worksheps on leadership,

va]ues c]ar1f1cat1on, and. 5ystemat1c Human Relations Tra1n1ng
h?s reported better understand1ng among - students part1c1pat1ng
1% these retreats. Other reports, like a 1974 Bostqn study,
‘(Mack1e, 1974) note that on the Edwards' Scale, Human .

" Re!at1ons Training leads to greater Egﬁhselg/fr1endsh1p among

e participants than noted in other programs. . This same study

i ditates.that Human Relations might be effectively use&”WTthwm;

Yoy, achievers. According”to a study (Glen, 1974) conducted at
"fafFTBrgea middle sqhoo],ﬂteachers also notice the difference,
rating thpseastudents who have_had the trainin% higher than

those. in the control group.

Stidents
helping
" Students
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EXERCISE 5

The major task confronting the participants in this

activity is one of identifying "specific" behaviors. You may

need to coach them a little in their deliberations. After
giving the participants sufficient time to jot down a few -

thoughts, you might generate a full group discussion.

]




Perhaps you are thinking that, though the soEialization of
the students and the atmosphere of the school are importapt,
the primary function of the school is academic. Aspy and
Haddech (1967) found that academic growth was affected by the
level of empathy, warmth, and-genuineness demonstra*ed by the
‘teacher. Another study by Aspy (1972) reports that first-grade
students tested-before ahd after their teachersihad Humaﬁ
Relatiens Traiﬁing disp]ayed an averag: increase of nine I.Q.
points on the Stén%ord-Bihet Intelligence Test. 1In addition,
ihe'inferred self-concepts of the students were positively
related to the ihprovedninterpersonal functioning of the
teachers. Addifiona] hjstory and'késearch relating Human
Relations Training to education may be found in the Gazda

(1973a,b) referances.

Teachens'
Human

ReLations

' Skitks Effect

Studenté',

Academic

Achievement ..



EXERCISE- 6

Purpose:

Activity:

AFFECTIVE WORDS LIST
This exercise introduces the participants to [
words that communicate feeling.

A good helper is awére gﬁ his or her own

feelings and is able to Tabelltﬁe@.accurateﬂy.

" In order to demonstrate empathy for another,

~ however,"a person must understand how this

other person feels and be able to réspond

4

appropriately to those fég]ings. -To be

‘precise and deseriptive ‘a person needs to -

have a sufficient affective vocabulary.



EXERCISE 6
.
Divide fhe group into triads and allow tﬁree minutes

for each triad to compile a 1list of "feeling words."° When

the total group reassembles, have the triads discuss and
iléompare tﬁei( lists. If it seemsfa?propriate, you might want
totdevelop,a composite list on the board. A éohprehens%vé list
of affective terms is available as an appendix in the earlier

cited Human Relations Text by Gazda, et.al. (1973).

When these introductory exercises have been completed,
the 1eadér should brief]y’Summarize the possible use of such
gvoup exercises in an educational aéd classroom environment—- ———
‘and then quickly review thehfomponents of Human Relations
Training to be exb]ored:

Atteﬁdiné to another person

Listening to what that person has to say

Perceivingvtﬁe content and fee]ihg in a’stétement :

Responding to that person andistatement

Persona]izinghthé emofions of another

‘Initiating constructive resolutions.
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. E
e

~\of vo1ce

behaV1on w111 have on “the othj; 1nd1v1dua1

-general. physical appearance.

e

act1ve1y.

—————

/
. / '
II. HUMAN 7E-KTTONS SKILLS JEVELOPMENT

/. CA. |ATTENDING

./7

Attend1ng refers to non-verba] appearance and behavior,

.1nc1ud1ng posture, eye contadt c]oth1ng, physical. f1tness,

energy 1eve1

. To phys1ca11y atte d each 1nde1dua1 in an

1nteract1on must become aware of the effect his/her non- verba1.~

To psycho]og1ca11y

-attend each 1nd1v1dua1 must b cqme aware of and understand

the meahing of one another's ngn-verbal behaV1or, 1nc1ud1ng
energy level,® facial expressjonf,_posture, eye contact,

physical gestures., tone oudness of voice, and.

The effective person is

skillful in physica] as well as psychological attending. Geod -

physical attending.skills make psycholegical attending easier.

* Appropriate physical attending is \important because it

communicates thatian individual is ‘paying attention to and

shOW1ng respect for another 1nd1v1dua1, 1s ready and willing
M

to enter a he1p1ng re]at1onsh' ¢ and 1s prepared to listén

tend1ng is essent1a1 as -an 1mportant

Many ‘non- verba] commun1cat1on experts

. Psycho]og1ca].

scurce of 1nformatﬁgn/
. think that more c .Abe learned from one's non-verba]_message»:

thanvfrom his/.ér‘verbal message. -when dne's verbal and non-
verbal mess ges are. 1n conf11ct observers genera]]y accept

the non verbal message as the most va11d commun1cat1on In

) o other cases non- verba] behav1or conf1rms, punctuates, and

'“‘emphas1zes the verbal message

/ 1
facial expressions, phys1ca1 appearance and toneA

Physical

and

'PaychdtagicaZ‘

Aspects

o



: /;’/ )
/

/./ ) . . » . X .o . ‘
/‘ The attending exercises which foilow are not designed to
“make you an expeft 6n'non-verba1 bekhavior, but to he1p you
‘become more eware of the physical and psychological aspects of
attending behavior. Such attending is %mportaht as e pre~ .
requisite to 1isten1ng, perce1v1ng. -and responding. The :~'
fb11owing exercises are designed to aid 1nd1v1dua15 1n fotusing

/////// on attending behaviors and to help 1nd1v1dua1s to define the

psychoIogica1*mean1ng of non-verba1 commun1cations

o . » g . - — -

10

34




e - T
i, PHYSICAL ATTENDING
EXERCISE 7 . T

Purpose: To. recognize good physical atténding
. behavior. | _ _
.Activity: The ]eader will distribute to each small
group cards which 11]u§trate good and poor

physica] attznding. Group members w1]1 be

_______g_Men_IJIM}—tﬁ—VWiWT?ﬁﬁT_éVa]uate the physica]

attend1ng d1sp1ayed on each card. After 5
. f - all group members have had time to assess’

a]? cards, the group leader wi]] conduct a
discussion to revea] d1fferences in group

members. op1nions

. . L]
EXERCISE 7 "Nrite good dr poor by ‘each nuhber
1. ‘ ;
2 | 1 E
3 e .
) ,
5.
o 6 ‘ )
3 L.
8." '
I o o
h z

n




EXERCISE 7

v

Apgfbpriate physical attending appearance should be

defingd and discussed prior to handing out the cards (available

in Supplement 1). This usually includes eye contact, square

ghéulders, upper torso leaning slightly forward, arms and légs

;Ye]axed and open, feet flat on the floor, and a high energy .

level exhibited. The pictures on the cards do not contain

adequately drawn "eyes," so you may want to caution \he

participants to avoid judging on the basis of the "eyes."
In the smé]] ¢roups, each member should evaluate a card

and then pass it on to the next person <o that each member

will  get a chance to evaluate each card.

The follow-up discussion should focus on reasons for
Judgment’ of good or bad. In this case the ansver is not as
important as the reasons given ta justify the answer. No

consensus is necessary.

Suggested ratings~aie:. ,

1. Good \ 5. Good

2. Poor - 6. Poor

3. Good 7. Good

4 Poor 8. Poor
L-13

=



EXERCISE 8. -
Purpose: To learn how to maintain helpful physical

attending behavior. 7 B

— .
T ctivity: Group members should form dyads and conduct

| casua1~éonversations sitting facing each
other.  Member A will tny to maintain the
:heipinglpoéition'with shoulders squared off,

"appropriate éyeacohtact, feet flat,pn the |
floor, upper forso;ieaning s]ightly.forward,
arms and legs relaxed an&idpen, and a high
energy ieve] exhibiteé.v MemB;r B;will |
practice poor physical attending behavior. | -
Regroup~and discuss how each'attending

- behavior made you feel.




EXERCISE 8

? o

heéitation. Ask them to discuss a topic which hadvsufficient

< -

+ s+personal ﬁegniné to  encourage ‘their involvement in a dialogue.

-,

- “Initial response to this activity may’snvolve participant_ y




2. PSYCHOLOGICAL ATTENDING

-

EXERCISE §

£

Purpose: To learn the general meanings of several

“hon-verbal behaviors.
Activity: Cérdgydith'bictukeé of”vanioué physical
‘ E} poses will be distributed to each small
Nékoup member. Each member wi]]fdfscuss the
non-verbal behavidr exhibitqd‘on his/her
card. The group should then discuss t;;ir
students' noh-vérbé],behayiors and speculate
-about psychq]ogiéa] meanings of these non- Mean@ngé i
Sl ‘Q;rj : verbal behavigrs. Beééusevcertain hon-verba]v are not
| hehaviors may not mean the same thing to two | universal
people, the}d{fficulty in interpreting non-
j - verbal communicafion should be stressed.
/, \ Accuracy of_jnterpretat?on may’bé improved
oy éoﬁsidering several non-verbal behaviors

in conjunction with verbal behavior.

EXERCISE 9: Write key words which,describe common meanings
: of each non-vérbal behavior. -

¥

1. 6. 1.
2 -7 12,
"3 8. 13.
. ~.9; 14,
5 10.
‘ 13




EXERCISE 9

Pass all of thé cards aroung to eaéh grbup member, and
ask eaﬁh person to note oh the ané@er sheet an affective.or
psychological term which charaétérizes the pose pictured.
The Jeaaeh should collect and review these -briefly to see {f

further‘exp]anétiqn v discussion is réquired.
SUGRESTED RESPONSES

1. Expectation’

2. Locked ankléé‘and haﬁds'-<ho]ding back strong
feeling. .- ,

. Open gesture - sincerity
Self-protective - arms lower

Clenched fist - defensive,‘défiant

3
4

5

6. Touching the nose - doubt
7. Bored - move on

8. Steepiing - confident

9 Qgestioning, puzzling

10. Bbredbm - vacant ook - tunéd out

1]. Suppressed lips - astonishment | .

12. Hand covering the mouth - hiding conversation -
doubtful, uncertain ‘

13. Hand over eyes'- can't see what you're
explaining.




EXERCISE 9

o

. ‘OPEN GESTURE.~
SINCERITY

TAIN S A L e A e A w a1 s - o .

A . s A

LOCKED ANKLES
AND HANDS -
HOLDING BACK STRONG( FEELING ¢




EXERCISE 9

LU R X Rl

TOUCHING
{  THE NOSE~

, \ | ' . pouBT N
- CLENCHED FIST- g

~ | DEFENSIVE., DEFIANT®

R L TR S e N

STEEPLING -
CONF(DEN'/




EXERCISE 9

VA I il S Y s A AN\ S Bk Bt M o

SUPPRESSED LIPS~
'K ASTONISHMENT

HAND COVERING THE MOUTH-
HIDING CONVERSATION,
- DOUBTFUL, UNCERTAIN

y

!
12
] .
1

l‘
4

i



EXERCISE 9

1 L O s ot s n e < - g

37 10>

EXPLAINING

—— e e e e R e e o L

am—— P K]

HANDS OVER EYES - -
CAN'T SEE WHAT YOU'RE. °

D T T P

oA o meamin



- EXERCISE 10

-PQrpdséf"

Activity:

'-To gain exper1ence in psycho]og1ca| '

attend1ng . A\

‘Cards with fee11ng WOrds wi]] be distributed

by the leader ~Each person shou]d be atked

to act out or pantomwme the emot1on descr1bed

on his or her ‘card. Others will try

"to guess the emotion being displayed. "-After

each person gets an opportunity.to pantomime,’

discuss.non-verbal behaviors which

~communicate similar feelings of students in

~ your school.

It is often .ricult for pne person to :

"act" in front of others even a small group

of people. To give support, you may wish to -

divide the group in half and let one half
act their choice while the other half

discusses the body language demonstrateq.'

o

by,



EXERCISE 10

>

~ Each. member shou]d write a statement eva]uat1ng onc of the

_pantomlmes The format of - the statement should 1nc1ude.

reference ‘to the. non-verbal behav1or and the fee11ng perceived.

_'For example, "Jack dnopped his head and let h1s face sag; this

- made me th1nk he felt sad." wheh group members have comp]eted'

th1s writlng ass1gnment, the Teader should read them quickly
in order to ascertain if explanation or clarification of
appropriate noi-verbal behavior interpretations is necessary.

- An a]terhative strategy is tolask thefgroupAto idehtify

“the primary behav1or wh1ch caused them to Tabel the fee11ng
' dep1cted A fo]]ow up dlscu551on cou]d focus on the re]at1on-'

'sh1p of non-verbal behaviors and verba] behaviors. See

Supp]ement 3 for cards

. L-]ﬁ;{j




B. LISTENING:
~ Although an individual may hear simply because he or she

'1svpasSive1y within the-réhge of a sodnd, to listen requires

‘active attending from an individual.

','iMbortaht to'helping,but is often difficult if the listener is

emotiona]]y.Upset disinterested-in whatfigvbeing said, or
overly 1nuerested in formu]at1ng or rehears1ng a response
The 1atter usua]]y occurs when an 1nd1v1dua1 has made a, |
* judgment without ]1sten1ng. Such a Judgment precludes the
intake of new informatioh The-following e?ercises in
listening tra1n1ng are des1gned to teach more- approp~1ate

i

11sten1ng behav1or

. OinOUS]y’ listening is.

Thinking N
ahead Limits
- expenlencing

0§ present

Shills:
A. Attenddig
1. Phyz.w.-

2.. Psycho-
. Logdecal .

: @'l" L@&tcniﬁg '




-EXERCISE 1}

Purpose:

Activity:

E4

-To gain practice in listening.

Trainees should form dyéds. Member A of

_éach'bair wi]l_speak-fof»bne minute about
a personal experience while member B

listens.  Then member B repeats as =~ ‘._”ﬁ“;,hmwkhﬂmM

accurately as possible the exact words
member A used. After member A gives

feedback, the roles are reversed and the

process repeated.

16
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EXERCISE 11

For a c]os1ng exercise you may want to prepare and p]ay .
a one-minute tape of a verba] statement After the tape has
f been played ask each member to wr1te the statement verbat1m,
and then replay so that they may check their own levels of
accuracy. The content of the taped.remarks can be on any - (

- subject.

EXERCISE 11 - Alternative 1

D1rect1ons for the or1g1na1 ‘exercise 11 should be followed
) with one variation: before the_members of the dyad repeat one
\\\\Tanptherﬁs~personal,experience,,the 1istener should let ten

seconds elapse‘before repeating what the %peaker étated.

f

{

(EXERCISE 11 - Alternative 2

The:gronp.nembers should form a circle. One individual in
that circle should verbally state a short personai experience.
After such a statement the group member to the speaker's left
will respbnd Verba]ly to the speaker's Statement’then turn to
his or her Jleft and verbally state a short personal exper1ence
The exercise cont1nues until all group members have part1c1pated
first by reSpond1ng to the speaker on their right then stating
a persona] exper1ence and finally by being responded- to by

the 1istener on the1r left.

L-17
40




L C. P‘ERC‘EI'VING

The first step in commun1cat1ng he]pfu]ly is to 1dent1fy
another individual S, fee11ngs a process termed perce1v1ng
Perceiving refers to the process whereby one comes to understand - .f;;4 :
lthe meaning of .the overt and covert verba] behav1or and non-

“verbal behav1or of another person. Attend1ng and 11sten1ng are - , T fé
'. prera§ﬁ1s1tes to perce1v1ng because one must attend to and
vlisten to the other person before one can define the other
person's communication. Perceiving can be viewed as a process
of eva1uating and‘choosing’among sev "al poss. o]e messages.
To accurately perce1ve a verbal message one should understandf}"‘
or d1scern the emot1ona1 content of the message . The content‘
' 1tse1f usually commun1cates why persons feel as they do For
4 kS example,-a student who has~Just failed an exam, may‘say, "1
: just fa1led a test and Mom is. go1ng te be mad * The verbal
- content, fa111ng the exam, is assoc1ated‘w1’n the 1nd1v1dua1 3
emotional response, fear- The follow1ng exerc1se will requ1re
you to perceive feelings and content but will emphas1ze the -
' perception of fee11ng because most 1nd1v1duals need pract1ce

"in this area.
Sfu,&& :.
A. Attending-
B. Listening
{ZS)FQAceLuLngf

<=

17




SO . 1. PERCEIVING FEELINGS ACCURATELY._S

EXERCISE 12

- Objective: - To 1earn how to accurately perceive the .

feelinos conmunitatedFin'verba1 statements.

Each participant ‘should read the fo]]owing st1mu1us o
' .statements, then write down a number of adjectives or phrases
describing ‘how the Speaker fee]s Situat1on.1 is ofﬁered as

an\ example.

h-grade girl to teacher, ou*s*de c]ass,

: yone.makes fun of me--we]], at least they’ make: fun of .

“my _clqthes. My fami]y can't afford to buy what those o
shots wear. They don't have to 11ke me, but I w1sh thej'd
stop making fun .of me.", .

How does thjs person feel? _She fee]s angry, resentfu] mad

\
maybe embarrassed

N . -

2. | 9th-grade boy 1n\c6unse1or’s of fice ta]kina“with counse]or:

"My feelings for a certain g1r1 are so stronq that I wou]d. _
Just like to be with her all the t1me " L

How does this person fee]?

"\

3. . 8th- grade g1r1 ta]k1nq w1th teache?

"1 hate schoo] because. I don't like the bossy big- headed
teachers. If I could he]p it, no one would go to school
if they didn' t want to go; everyone would make their own

‘decision." = - . _

- How does this person feel?

18
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“How doea this person feel?

9tn-gra&e bcy ta]king to homeroom-teacher:

"Math to me is very dull; it doesn't interest me very much.
The teacher is '\oring, too, He.doesn't respond to young
people. He eoesn t make this subject interestmg v

o ' e

' 'lOth grade gir'l to teacher during second sem..ster

"I've been work'ing like crazy all year to get good grades
in your class, but it's useless. I don t have a chance
i%h you.. S

-

How does this person feel?_

19




EXERCISE 12 '

L

v SN - .

You might want to ask participante to share.se]ecie&\

descriptors.

¢- -

N (T

) L O



2. SURFACE AND UNDERLYING FEELINGS

¢ I - . \\\ . t
: Some of the feelingg/;n individual exprasses are evident

1
in the. words chosen and the way they are spoken Because such :

feelings are relatively obVious, they .are labeled surface

\tg\lings. Other feelings must be inférred from an individual‘

\ .
' statements For example, in exercise l3, Situation 1 on. the

é“ f~“ following page; the teacher S anger or surface fee]lings is more -

' evident than feelings of gu1lt or shame uhich might also. be
inferred We infer that the teacher may be ashamed.for an

; unreasonable display of anger, or' that the same teacher m;y

.E'li | feel gu1lt for hurting the children s feeling Underlying

:l feeliqgs may also be detected in the construction and emphasis

“fii i of a conversation A listener who attends to these variables

may be "reading between the lines," to determine inferred,

interpreted or underlying feelings These feelings are often o ; 5

‘ abstruse and vague than surf;ce feelings and ‘may not relate A
directly to the content of the situation being discussed
When a listener responds to a spea&er, particular verbal 1 Lt

. attention should be devoted to surface feelings, but underlying |

} . . . 'Y
feelings should also be considered We may still form tentative ;

@ w-ideas abobt-the speaker and the nature of the Speaker's situa-

?

tion wvased.on these expressed underlying feelings, but such

ideas should be considered carefully because they are often B

so indirect and obscure.,

.,
¥~
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" EXERCISE 13 THE IDENTIFICATION OF SURFACE o
x “AND UNDERLYING FEELINGS .
‘ _ , |

N

Pu?bose: To prﬁcfice distinguishing between surface

-

and underlying feelings.

| Each participant should read:the-fbllowing sitqationE\and;\\\‘
, then supply adjectives and adverbs»tQat°dGSCribe the surface

qnd_underlying,feelings_in that situation. Situation 1 is _—

offered as an example. - -

’§’:-':11? Teacher to teacher: “I'm so mad at myself. I was upset
: .and tired and I blew up at my class for no reason. .1

_know some of them felt hurt."

[ 4

//////ff'_ Surface feelings . -Underlying feelings* ')l
‘ upset, mad, égggy, fired guilty, ashamed o
v - - - 3

2.  Student -teacher to another student teacher: "Today 1 was:
) helping Blaine read a.story. It was‘about a little bear ¢
S~ that had parents that loved him. Elaine then reported
< ~ to me that his parents hated-him, but he was glad because
he hated his .parents, too. 1 could tell by his reactions
: . that he was 'very sensitive about this so I changed the
« ..  subject. There must be a way to help him, but I.was
- - so0 overwhelmed with his sudden remark: I just didn't
know what to say." = . . .

Surface- feelings - . Underlying feeTings

3. 10th-grade girl to teacher: "I hate to do home after school.
If I'm not fighting with my parents, they're fighting
with each. other. It's always so uncomfortable at home." -

Surface feelings_ Underlying feelings
2 St
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7

Studénf to teacﬁer: "I realize 'm f!unkihg your course,
but I just want you to kn at I'm actually trying very
hard. It.seems like - arder-I try, the lower my grades

-get. What should -do?"
Surface feelings-- - -Underlying feelings

11th-grader to tzacher: “A lot of times I think about how
nice it would be not to have to go to school. And then,
~i£.1 quit, I wonder how long I would be' happy."

Surface feeTingS“' Underlying feelings

el

<
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o EXERCESE'13

Agk participants to share with the group scne of the words
they used to desc}fbe surface and underlying feelings communicat-

ed in the situations.




3. DEFENSE MECHANISMS

Perceiving surface and underlying feelings is important
because many of these feelings reflect our defens;lmechanismS.
our individual attempts to proéect our‘sélf-image and control 7}

our own'anxiéty levels. . =
Mbsf of us probably suffer to. some degree frﬁm feelings of
inadequacy, quilt, or fears of punishment that'éan cripple
_our effectiveness. _Such‘feélings are sdﬁetimes.disguised_;
7_throug? our-defehse mechanisms which redirgct thése feelings
"“f‘{ﬁtbvhg?ejgbtiéi]} ABB}Opriate_responseéQ To mask such feelings,
'En individuaI might identify With someoﬁe else, ratinnalize his/
her behaviop; compensate by chahging.his/her.va]ues, project
one's own mbtives on someone'éfse, or adopt an attitude OPPngte
'~_to one previously held. "Defenéé mechénfsms'are not.acquffed

£

de]ibefate]y. For the most part, they are unconscious and

unvekba]ized... Defensive behavior deve}opS'through blind
learning and does not involve conscious choice" (Shaffer &
Shoben, 1952). "The mechanisms offer useful descriptions of

typical adjustments ana valuable insights into the ways in

RN

whfch:drjves are reduced." ThéAreductibn of drives
(usually anxiety or tension) is the primary goal of any - .

defense. -




Hhen defense mechanisms are used appropr1ate1y, they
zusua11y allay anx1ety and promote a feeling of well- being.. Iff
these mechanisms fail to work, a person who is Tliving
effectively is capable of using other methods‘to achieve the
same.end, -HoweVer; attemptsAto adjust or relieve tension
throu9h<;efense mechanisms are often nonintegrative because
one drive is overemphasized at thelexpenSe of others and
nneveness of satfsfaction resu1ts; NA1so, if -the defense
) mechanisms employed are exaggerated;they may~be:harmfu1'to

ather peop1e and ultimately to the individual. "A defensive

person 1s_so intensely engaged in proving his adeduacy that he |

does not attend to the satisfaction of broader motives of self-

-rea11zation.v Another shortcoming.of.defensive behavior is
that it limitsvsocial\interaction. With the exception of
identification, all defense mechanisms>increase:the social

' distance between a peeson and ivis fellow men" (Shaffer &

' Shoben, 1952),

Although the mechanisms are generally defined as though

they represent,c1ear and distinct forms of behavior, they are

Understanding

penbonazm

. defenses

not usually found in pure form. 0ften they 60éf1ap:”or“séyéfa1T T

may be involved in a_given behavior. We now turn attention

*to'the“basic defense mechanisms.

IDENTIFICATION

Ident1f1cat1on _involves. anx1ety reduct1on through ascr1b1ng

' to one's se1f the accomp11shments and other valued

-

24




b o

~characteristics of another peﬁson, group, or object. Identifi-

-?é*cation typica]ly oceurs ean]y in Tife between a chi]d‘ahd the

parent of the same sex. Individua]s.a]sovidentify‘with groups

such'as‘neiéhbors,'professipnal»6rganizations, teams, or
~ schools, and objects'such as cars or home:.. . Identification is
the result of trial-and- -error 1earn1ng, but for most people
it is a constructive and 1ntegrative adJustment '
| ~Some examp]es of 1dent1f1cat1on are
. S ~get furious when I hear students talk about other

“teachers the way they do. They are not the way they
describe them at all." .

- 2 ;s“I admire Miss Jones, our fourth -grade teacher. We have

many things in common."

" "3. - "You should have seen my son outrun the wholé team as he
scored the winning touchdown!"

" RATIONALIZATION

Rat1ona11zat1on is a defense mechanism 1n wh1ch a person

P

g1ve5/soc1a11y acceptab]e reasons for behaviors that Were :
moti/ated by soc1a11" unacceptab]e 1mpulses There are

severa] types of rat1ona11zat1on B]am1ng the 1nc1denta1

A N ,.,.\...__.'\a.‘ ol b _,-—-w.,_ PR e

™

o cause, sour grupeﬁ and sweet 1emon are\pommon mechan1sms

R -Examp es of each of these in the ordér cited above are:

1. "I won't ever make an 'A' in this course because M1ss
- Jones doesn' t ‘Tike me. .

2. "I'm glad that Jim has found h1mse1f a new: g1r1 he's
o kind. of - square anyway." _ .

25
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3. “! wouldn't want to be as s1im as Mary Jane. My plump
figure suits my personality just fine!" , ’

| T\ ;AlE;;—‘~‘:5\ '
WOULDN'T). \
WANT TO *,
BE AS ) S
SLIM AS _
MARY JANE. |
)
SUITS MY ~
PER"SONALI'TY
A _
it ’
e

COMPENSATION
: A person who compensates reduces tension by accepting and
developing a less preferred but more attainable objective for
a more preferred but less attainabie objective. Compensatory
behavior also is oftan.charecterized'by extreme preoccupafion.
The edjusfmenf occurs becadse the substitufe goal may be an
adequate:subétifoe fpr fhe preferred objective and because
suecess in the achievement of  the sdbstitdte goal diverts
- attention from other personal shortcomings. -
,,.Some examples oficompehSation_are:' |

1. "I would rather spehd‘ail my evenings wdrking on my'lesson'
~ plan than anything else I can think of." . . :

2. "I'try to be first in everything I do."

3,} A teacher describes a situation where a child is compensatingi '
: for his low ability: "Billy has flunked two grades, and he '
- is just bullying everyone in my fifth grade."

26
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PROJECTION

Projection involves attributing one's own motives and

characteristics to others, especia11y when these motives are a
a

sourco of great anxiety

Some examples of projection are:

1. "The only things girls" 1n our sorority are interested 1n
are men."
"2.
3.

"Evenybndy wil] cheat an ar exam if g1vén the Chance "
"I'm disgusted with the money- grabbing, non- professional
attitude of every teacher in my school!"

REACTION FORMATION

Reaction formation is the adoption of an exaggerated

attitude that is opposite from one that produces tension and
'ahxiety

In effect, this reduces tension by concea11ng one's .
true motives from onese]f and others.

Some examples of reaction formation are
] . .

“I have never had to punish any of my students:"
2,

"I love everyone - black and white - alike!"
3.

"I am horr1f1ed by the immorality in all our movies
‘today."

These defense mechanisms have been‘descr1béd to assist the

workshop participant in perceiving énd labeling responses that
are unconsciously motivated ts reduce anxiety

By recognizinj
these defensive behaviors, the participant may more effect1ve1y



_»timé"h1§/hé§ responses to‘produce_the Teast defensivéngss and

- the greatest impact for positive change. (Since the teacher and
typical educator do not deal with the more disturbed
personality, more extreme defenses such as acute withdrawal
_'or.dissociation, repression, and‘regression-were omitted from

our discussion.)




UA

o 4, PERCEIVING CONTENT ACCURATELY

_ - ' )
EXERCISE 14

Purpose:  To learn how to_perceive accurately, the

undeblyihg emotions in the content of a

statenent.

Activity: Using the five situations Tisted in Exercise
- 12 each participant should spécify.in;writfﬁg
the particular type of defense mé@hanism
Athattmight be-operatiVé in each of the

situations.

29




EXERCISE 14

Each'partiéipant will exchange his/her exercise 12 with
ancther participant who will review the answers previded. If
any differences of opinion are revealed, the féader will
attempt to resolve the variance hy clarifying types of defense
mechanisms. %ﬁscussion should continue between 1eader and
group until the appropriate defense mechanisms have béen =

identified.

L-20
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D. RESPONDING

Responding is tne process of formulating a helpful response. ..
that communicates understanding and acceptance. The capacity |
to facilitate insight, growth, and movement toward psychological
health is greatly enhanced when an individual is able to
communicate and understand effective]y'in interactions with
others. In the helping proceés a person who feels understood
and accepted is free to move in a pbsitive direction, make

changes, become different, grow, and self-actualize.

1. NATURAL RESPONDING

To facilitate better understanding and appreciation of
effective communication, an indiVidua] needs to become aware

" of his/her\present listening and responding skills.

Shitts:

A. Attending

B. Listening

C. Perceiving

- _ | : ‘. @ Responding

30
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- EXERCISE 15

Pyrpose:

Activity:

(30 seconds will be allowed. for each written or
oral response) -

To become more aware of your present (natural)

way of responding.

~ The leader' will read several stimulus state-
ments which may represent typical, everydéy
problems or éncounte}s. You will be asged
--"tb'fé%pond oraily ar in Wrifing exécf@y}as
you would in an actual situation, as if the
person with the probiem were talking to you.
Remember, try- to respond as naturally and

quickly as possible.
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~ EXERCISE 15

Follow the reading-responding parts of this exercise by
askipg each participant to write a statement describing one

*  strength and one wedkness in his/her way of respoiding. Those
who wish, may discuss their stateménts and rece've feedback

from the group.

Setting One
You are a teacher with seven years expekience. One
- afterncon one of the first-year teachers, who seems to be

having a morale problem, says to vou:

Stimulus Statement

"I wish I knew what I was doing wrong. It's alreédy
November and I still feel like I'm not getting the hang of it.

-

You know, like making dumb mistakes. 1 get so nervous when i
think I'm not doing a good job. I think the kids are picking
up en it too, which certainly doesn't help matters any."

Setting Twe

You are a history‘teacher and have just started a section
on Black History. One of your -students, who i§ black, comments

to you after /class:

Stimulus Statement _

: "You might as well not even cover Black History in here.
-Everytime you mentioned & famous black person today, those white
% dudes in the back started making jokes and jiving around. When,

. I heard them call Martin Luther Kind a Super Fly, you almost -
had yourself a fight in. the classroom." ' .

L-21

© e . ) i I D re e ¢ e dm g b 8 el et et mn el § e < s
. : 6y



Setting Three

You are a school principal and one‘qf your teachers walks

into your office unannounced, looking very angry, and says:

-Stimulus Statement

"This is it! In all my years of teaching I've nevér- had
a child I couldn't handle. 1've always been able to find a way,
but this kid, Tommy Foster, has got me so I can’t eat or sleep,
-Even my husband says I haven't beenmyself in over a month,
Somebody is going to get out of that classroom, either him, or

" mel

Setting Four

Gng €7 your students ccags to you after school and says ool

tu you in a- friendly sort of way:

Stimuius;Statement

"I don't understand why you need to give us so much
homework all the time. You think the only way we can learn
“this.stuff is by spending two hours a night on homework. I
have other. subjects, too, you know._ And besides, it doesn't
give me much time to do anything else." S




2. INEFFECTIVE COMMUNICATION STYLES

During the course of our 1ifetime, we find ourselves

funct1on1ng in many different roles--the role of parent,

‘ teacher, husband and w1fe are just a few. Ro]es are usua11y

- acquired. Most teachers and counselers agree that the more a
‘person 1is able to function'out‘pf‘rele. the more effective he/
she becomes in personal interectiohs._’A]] prefessionals have
aeeumed acquired roles: The minister is a minister, the
teacher a teacher, the counselorﬂa"cnunse]or,wuntilmpehsonel
1nterattions require an 1nditidua1 to remove himself/herself
from the professional role and relate to the other person in

. an understand1ng. help€ul interaction. | |
There are other ro]es wh1oh we very often unconsc1ous]y

asaume that s1gn1f1cant1y inhibit the c11mate for effec11ve

comunication. These roles, or fau]ty commun1cat1on patterns,

increase the psycho]og1ca1 distance between gnd1v1duals. The
key boint to hememher'is that aal'forms df.iheffectiVev
‘communication carry_with.them the risk of b]oeking further
communication and/or hurting the re]atiohship.lfAlthough the
intent of such nontherapeut1t professional d1stanc1ng may be

ben1gn, the effect is often harmfu]

232 -
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EXERCISE 16

Purpose:

- Activity:

RS R

To recognize ineffective styles of communi-

cation.
Each’participant should examine the ten
roles and interactions_which_are depicted

here in cartoon form and then supply the

response such an individual might make to |

‘someone seeking help or advice.
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-PREACHER -

In using this approacn an individual invokes moral authority

and frequently shames another -individual into feelings of guilt

lyﬁlabelgdminapprnptiate“behayiontﬁ

for what_is_moral

34
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NAMECALLER

This verbal approach makes a person feel Unworthy, bad, and .

unloved, because he/she is so labeled by the responder.




o —

,._(-"‘ﬁ/’g. (LOV&O/&V"% :

CONSOLER
In usin§ this typevof reéponse dne individua] tries to make
another feel better by talking him/her out of feelings. Such

consoling or sympathiziig often precludes further communication.



C ONMAN

In using’ this approuch an individual attempts to direct
" ‘another's f2elings away from the real concern to some side issue,

of-ten hy using'flattery.
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- INTERPRETER
Using this 'approac»h an individual analyzes and diagﬁoses
why anofher is beﬁaving‘ in‘a particuiar way.e Usually, on very
Timited information, such an irdividual assumes that he/she can
_und;pstand the motives and precipitating causes of the problem,

o ZEERN
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TEACHER

]

- This epproach tries to influence an individual with facts,

Togical argument , information, or personal opinions.




COMEDIAN | g
Individuals using this technique think that if-they—can .e
funny or divert another's ittention through humor that the
' probiem will be partially solved. Such a comic response may

~ignore the 'prfob1em totally.




gy
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I NTERROGATOR

This type of response indicates that an individuai is more

interested in satisfying his/her own curiosity than in he]ping&

another solve a problen.

4j
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This type of response communicates that *he receiver is

expected to comply with the responder's expectatiuvas or deriands.

42




ADVISOR

-

This type of response often makes the person feel that

he/she doesn't have the alility to work out his/her uwn problem ¢

Y

because the fésponder has lready supplied “he solution. -

.
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PREACHER

In using this apprdach an indi.idual invokes moral auvthority

and frequently shames another individual ipto feelings of guiﬁt

for what is morally labeled inappropriate bahavior.




-~
HAMECALLER
This verbal approachimakéé a person feel unworthy, bad, and
unloved, becausé.hg[;he is 50 }abeléd_byzthe respohdéé.
o e T 35 5
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CONSOLER - .
In using this type of response one individual tries to make T
another feel better by talking him/her out of feelings. Such
' 0
consoling or sympathizing often precludes further communication, e

ERIC

Full Tt Provided by ERIC.
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C ONMAN . _ T e .
—j~jf-~—*j:1§i1535§:%“is.apﬁéoéch,hnvfndiﬁidual attempts to direct

another's feelings away from the real concern -to some side issue,

_ often by usint “lattery,
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Using this approarn an 1nd1v1dual analvzes and diagnoses

why another is behaving in a particu]ar way. Usua]1y, on very

11m1ted 1nf0rmat1on, >uch an individual assumes that he/she can .

' understand the motives and precipitating causes of the problem.

8
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TEACHER
This approach.tries to influence an individual with 2.0

logical arguments, information, or personal - ans.

39




- COMEDIAR

Individuals using this technigue think that if they can be

. funny or divert arother's attertion throuéh humor that the
oroblem will be partially solved. Such a comic response may

~ ignove the protlem totally.

40
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WHEN DID NoU START
THINKING THISWF ¢ 7

] NTERROGATOR

vhis type of response indicates tnat an individual is more

interesteg in satisfying his;, == own curiosity than in helping

‘ another solve a problem.

4]
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“This type of re<ponsc commumicates that the receiver is

expected L. conply with the responder's expectaticns or dewcals.




— - ADVISOR- -

This type of response often males the person feel that

he/she doesn't have the abiiity to work out his/her uwn problem

because the responder nas already suppiied the solution.




EXERCISE 15

Participants should read and discuss the alternative

i1l effects of each fype of response.
- "Cartoons with the okigina1 responsesrof the artist are
included in the leader's guide only. You miéht want to use

them as examples of responses which might be made by each

type of person. This nay be of particular value if participants

seem to be having difficulty treating original responses.

responses for each cartoon, particularly noting the possible

]
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EXERCISE 17

Jwaurpose:*M~'"*To”c1a3§1f§ﬂré§b6h§es according to their

communication style.

Activity: If the leader chose written rather than oral
responses as the means of 6articipation in
Exercise 15, each individual should now
review these responses and categorize them

‘according to the ten types exemplified in
Exercise 16. Participants might want tu read
aloud each response and its classifications
while others provide feedback. After
completing this task, a disc''~~ion of
personal experiences involy effective
communication styles might be helpful.
Farticipants may want to note when such
steréotypic styles are useful, or hgw they
feel when confronted with one of these

S

styles,

[2]




EXERCISE 17

Individuals will read aloud each response and its - =
classificat®on, then receive feedback from owrers. Discussion
will continue until each resbbhéé is adequatelv labeled.

An aiternative approach to this exercise i5 needed if;
the natura? reSponding activity (ies) involved oral responses
only. ‘fou may want to ask the'garticipéﬁté to formuTate
responses. to the situations in Exercise 15facéording to two
or three of the cartoon-depicted styles of ineffective

communication,




EX'

EXERCISE 18

Purp35~:

Activity:

To experience the effects of poor communica-

tion styles,

Individuals in dyads will role play a sifua-
tion usingiand—ﬁemoﬁstrafing several of the
rolgs. One partfci;ddt should'role'piay a
peﬁsan witﬁ a problé& or concern while an-.
sther should take one of tﬂe ten'}oles noeted
in Exercise 16. Each participaqt shoyld
allow enough time to listen'anq grasp the

content of the problem and then respond with

examples of ineffective copmunication styles.

¢
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EXERCISE 18
Faftfcipants will reassembie in a group and discuss how
they felt when ~ommunication was blocked. Discuséion will allow

each purti:ipant to verbalize the féglings he/she'had.

POSSIBLE TOPISCS OF DISCUSSION - ffects of the Ten Ineffectiya _
omwunicarion Styles. ' —

1.. Al roles carry some risk of stopping commuhication, and
- may even aurt the reiationship between ,individuals.

2. Ineffective comnunication styles suggest a need ¢r destire
- to control or change another person. This ‘type of response
communicates, “It is difficult for me to accept you because
- of the way you are." '

3. 3Some of these ineffective communication styles demonstrate
) a 7ack of respect by not allowing an individual to solve |
his/her own problem. An example of this type of response
might communicate, "You can't handle it, 1*71 show you what
to do."

4. Many of these ineffecfive coirnunication Sty!es carry tﬁev .
risk of causing an 1idividuai ta employ deferse mechanismg
or other patterns of resistance. :

5. A1l of the ineffective communication styles piggyback .
underlying communication. cxamples are: ) ¢

"I'm not sure if you can be trusted."”

“The feelings you have are rot reai.”

"It’s hard for me to be serisus with you. ™ 2 .

"I don't think you are perceiving things very cleariy."
T» : DR - & ..

6. All of the ineffective communication s{ /Tes inay possibly
: stoR further interaction between indiviiuzls.

)
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3. FACILITATION AND OTHER EFFECTIVE WAYS OF RESPONDING o

. The objective of this exercise is to help you learn more
effective ways of 1istening and rasponding to other people.
These skills emphasize acceptance and understanding between
people as they aid one another inisolving a problem. ;
Essentially, an individual with these skills. reflects a person
sensitive to basic human needs and awace of others' rights to
respect and understanding

Participants w111 practice each of these skills as they

are presented by forming dyads, ‘composed of a Tistener who

attends without 1nterrupt1ons and a speaker who verbally sta*es a

problem. . Research has shown thaf even if the listener's

‘attention seems superficia] at first, as the interaction

. progresses, it appears to become increasingly more genuine.

Remember, if you are listening to the content and the feeling,

as well as attending to the non verba] behaviors of the speaker,

you wi]] receive added st1mu1us material for deeper and

further exploration cf the problem.

‘71sm‘ Qgen Ended Quest1ons

‘ " A listener should ask questions which promote the
opportunity for speakers to express themselves freely.
Such an interaction encourages a relationship with

limited structure and does not impose external demands
s o ST .

~on erther participant. The opposite of an open-ended

%6 s




- closed questions, people do not divulge more than the bare

question, a closed question with a Timited answer réquired,

) may bé‘résponded to with féh words and 1i£t1e thought -or. -

feeling. The following example may help clarify the

difference between the two ways of responding.

a. OPEN " How do you feel about your mother?|

What would you like to say right
now?

Would you tell me a 1ittle bit
~ about these feelings you have?

Could you explain this desire?

~ b. CLOSED Do you Tike your mother?
| Are you haPPY-ribht now?

@ Will you say this to anyone else?

The use of open-ended questidns proVides an opportunity
to focus on another person's.conéerns rather than on the

questioner's need to gather information. In response to

minimum of information required; do not really respond to
the listener as a person; and do not express themselves 1h
a way to facilitate further explanation. The_fo1}owing
examplés sﬁaﬁiaTaEﬁaﬁngEfé the‘VEFTéd“ﬁéé of open-ended =

questions.

a. Initiating Conversation:

Open
Queationing'
Techniques
Facilitate
ExpLoration

~ Where would you 1i" “o bégin today?
_____What has happened since the last time that we

47
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b.

Elaboration:
Could you explain that“more completely?
How could you handle that?
s
Eliciting Specific Examples of Behavior:

Will you give me an example of what you mean?
How do you react when you get "angry?"
S

Focusing on Fee]ings:'

How do you feel now? e
What are your feelings when you do_this?

48




EXERCISE 19

Purpose: To demonstrate examples of open-ended
questions.
Activity:  The group should divide into dyads and

‘move to different sections of the room for
;privacy. One dyad member will role play a
problem (real, or made-up). and the other

will respond with open-ended questions.

l /"‘. ¥
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EXERCISE 19

Allow five minutes for this exercise, then have dyad
members switch roles. Fo]ldwing the_eﬁercise, re-groﬁp and ask
for comments and reactions. Point out that closed questions
can be answered with yes or no responses which do not
-faci]itate fur;her.expst-ation,bﬂt-do 1eadrto a stimulus/
response type interview in which an individual simply waits
- for nnd‘quick]y»answers questions. Such an interview does not
facilitate open communication. Rezssembled in the group, dyad
members mayvﬁiscuss how they felt when given open-ended

questions.

—~
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2. Brief Facilitative Comments

e fBrief Facilitative Comments" reflects a listener
vwho can provide short comments which encourége a speaker
. to continue ta]kiné; and a listener who can briefly but’
directly integrate what is said. Simple ”um-hmm'sh
repetitions of one or two words just spoken, or one-word
questions, such as "Thé;?" &repoften sufficient. .The

- development and use of this skill deas not imply that St Voeal tone

is a‘perfecf response in a]]zinteractisns or interviews; and éntenaziy -
but the skill may br used effectively in situatfons fhat are impontant
do‘not requife more verbal and more direct feedback and variables

\T elicitaiion of further comments. Specific examples of

“minimal encouragement to talk" responses are: one wqfd
questions such as "Oh?", "So?", "Then?", "And?": the
~'r‘epet'it'ion 6f one or more key words; and‘non-diregtive
feedback like "Tell me more,h‘“Give me an example", and
"umm-hmm". The opposite of "brief facilitative comments?
may be exemplified by wordiness, personal references,
and, generally, lengthy statements which detract from the

speaker's stated concerns. .




EXERCISE 20

Objective: To demonStrate ekample;_of "Brief
| Facilitative Comments,"
, .
Choosing one participant to homp]ete a dyad, the leader
will demcnstrate "minimal encouragement to talk" responses.
The participant should role play a person with a problem,

and “the leader, a minimal]y encouraging listener.
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EXERCIgE 20
In explaining responses, tﬁe‘leadé; ghdbid noté'tﬁat'“w"
even a nod of the head or sustained eye contacé will indicate
thét a listener is éttending to érspeaker. The importance of
natural responses shouid also be stressed.
The entire.group should discuss how "Brief Facilitative

" Comments® might be used in daily school situations.

&
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. -ifaC111t3t1Ve resu]ts EMany people, howevér are unfam111ar

Reflection of Fée]inQS"' t >

A s1mp1e reflect1on of fee11ngs has. been proven to _of

-~

carry the least amount of r1sk yet proddqf’the mpst \

-

with this way of respond1ng . .

The major emphas1s ‘W the reflection of fee11ngs %s
listen, understand ‘and respond affectively to another
person. In other words, enh1nd1v1dua1 listens not only

for the_éontEnt of a speaker's mesSage, but also for the .

- ~ z’ &
feeling. Reflecting feelings is potent. .Ref]ecting'what

- someone else has said’]ets'that person know that you, the _

listenEr,,are attendino to the words and thb fee]ings
those words convey. You w111 acqu1re thvs skill when you i
not only I1sten to words, but to the way in which ‘the

speaker saxs them.- In essence, when the listener reflects

lfee]ings;"he/she'60mmunicates, "I am with you" and ™I

Ay
1

understand what you .are expériencing.
The following example should be helpful in’demonstrat-
ing appropriate reflection*of fee]ings, \

\

Stimulus Statement

[

"I am afraid that my father may fihd out about my
-~ bad grades." '

Responses ’ - . .

a. What were your grades?

?

b. Do you think that you can do better?
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,. <. What w111 your father saz\

Q-

d. You fee] scared about what your father will. say
~ because of your bad grades.

e. ~ You are hacpy that your father has not found out
about’ your bad'grades yeét.

A

r\
o .

v . . Thé-respdnse which more appropriately reflects the
feelings of the eneaker'is (d). fIn ref]ecting_?ee]ings
' one“should remember the following points: (1). The ) é,
. emphas1s is upon how the speaker is feeling rather .than
upon“wnet he/she is saying; (2) The timing and de]ivery
of the comment is imporiant; (3) Reflection of‘ﬁee]in;s

jmplies the 1istener's-understanding of what the speaker

experiences and feels.

bl - - ‘ @

PP

'4; Reflection of Content

A reflaction of content simply defined is a para-_
phrase of the speaker's pireceding statement(s), but s;me
demonstrationvof the listeners' feelings must be included

f*g‘in ihis naraphrase' Content "and feeling are not mutua]]y
exclus1ve, but must both bedﬂnderstood even when_one is
emphasized above the other. The fo]]ow1ng example

indicates appropriate reflection of content.

-7

Stimulus Statemént o e

"I would like to get 1nvo]ved in o/e activities. '

Time is passing by and there seems ‘to so much that I
want to do.” . . BQ“*-—

hd ¢

\




- ’

Responses ' ‘
N - 4
~ a. Why don't you get another job?

b. - Tell me what some of these activities are.
c. You want to do more than you are presentdy doing.

d. You like the activities that you are involved in,

The more appropriate response is (c), which

demonstrates reflection of Eontent.

S~
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EXERCISE 21

Purpose: To provide participapts with practice in

formulacirg reflection of feeling responses,

Activity: Each participant shoﬁld review the following
- five sfatements, then formulate one reflection
of fge]ing response and one re%]ection of
_ conteﬁt response for each. These responses
may be-written, then reviewed and discussed
by the leader or they méy be expressed

orally in a group discussion.

T i .
N : 1. "I am afraid that I am failing two
! ' ' ' courses."
— o 2. ."English class\has really been interest-
~ing but I don'a think I will bother to

go today because I have not finished my
esPaper assignment: ' .

3. “Maybe I should quit school. None of
the teachers like me anyway."

4, "If he doesn't ask me for a date, I
' think I will die."

5. “If she acts so cold this weekend, I
- may expiode." _
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,  EXERCISE 21

Whether this exercise is completed in writing or in a group
discussion, the leader should review the responses and clarify
- -fjor discuss the difference in‘reflections of feeling and content

unti]qallfparticipants grpear to undersfand.

. 5 L-z8
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4. RESPONDING WITH EMPATHY

Empathy is often misunderstood and confused with other
vrelated words. Although empathy means understanding, it requires

that one individual perceive and understand a situation from
- another person's perspective.- .In other words, one individual
e Nz PR

lfstener must see & situation through the eyes of the speaﬁér in
order fo'empathize Qith that speakek.,:The old'édage hput your-
self in my shoes" is a good;one to rehéhber in your attempts t6
be Empathétic. Empathy leads to understa;;iné which forms thé},
basis.of hglping someone else. Mayekoff (1971) describes empathy
this'way:

To care for another person, I must be able to
understand him and his world as if I were inside it.
I must be uble to see, as it were, with his eyes
what his world is like to him and how he sees him-
self. Instead of merely looking at him in a de-
‘tached way from outside, as if he were a specimen,

I must be able to be with him in his world, "going"
into his world in order to sense from "inside" ’
what life is 1ike for him, what he is styiving to
be; and what he requires to grow (pp. 41-42). °.

]

L4

~ACCURATE EMPATHY
’ Mayekoff's description of empathy can be rephrased as a
working definition: - .

A person is accurately empathetic if he/she can

s (1) discriminate: "get inside the other persen,. -

- look at the-world through the perspective or frame
of reference of the other person, and get a feeling
for what the other's world is like; apd. (2) communicate
-to the other this understanding in a way that shows -
the other that the helper has picked up both feelings
and the behavior and experiences underlying these
feelings (Egan, 1975). P

This training on "interchangeable" empathy facilitates

L



exploration of feeling, developmernit of rapport in an inte?hction,

and the addition of trust and openness in a verbal relationship.

-

THE INTERCHANGEABLE ‘RESPONSE

On the interchangeable level, an individual's responses
reflect the feeling end content communicated by anc“her. The
goal is to let the person know that you understand =xactly
~ what he/she has expresseq. Yon should not, however. attempt

to Communicatétany hidden or under]ying'messages.

" THE INTERCHANGEABLE 'FORMULAL RESPONSE

Empathic he1p1ng 1s N0 easy tqsk especially, in the
. beginning when there is much to_ learn 'and understand. To help
you in the early stages of training, it is much easier to use

- the formula response, "You feel _ because Y .ﬁ

Usjng the formula will help you construct interchangab]e

responses by filling in the appropeiate feeling wbrd, or phrase,
and the appropriate content

” Let s Took at some examples that demonstrate 1nterchangeab1é

responses. as well as, the "You feel because "

formula. | .

1) "Why am I the only one who didn't get an 'A' on the report?
A ;§1$1“ays seems to nork.outvthat way. I''don't think it's

- Formula Response: "You feel angry and mistreated because I
didn't give'you an 'A,' too.' 1

2 "It's not easy when people.are laughing behind my back. Ydu
, don't know what it feels 11ke "

Formula Response: "You feel hurt uerause pedPle are laughing
at you behind your back." ) .

=
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' A}
3) "The othe? kids in the class always get your attention.
You never seem to notice me."

Formula Response: "You feel sort of left out because I
don™t give you as much attention as you see the other.
students getting." ‘

4) "Mom just told me this morring and I still can't believe
it. dJim asked Mom to marry him last night. He's a great
guy, Jjust the kind of person anyone would be proud to have
for a father." ' ' :

Formula Response: "You feel on top of the world because
your mom 1s rem2rrying, and your father-to-be is just what
you want in a c¢.d." s

Exercise 22 will give you practice in Wwriting inter-
changeable responses using the formula, "You feel
because M In completing the exercise, try toimagine

yourself, as vividly as possible,féctually listening to and

.talking to someone., If thewformula_apprqach sounds nghanical

or unnatural, bear in mind that it is oﬁfy a technique to help

you get stérted. ‘Exercise 23 asks you to translate these

- stylized formulas into more natural 1anguage--yodr 1anguage.

“y




EXERCISE 22 S . P

Purpose: To familiarize participants with formula

-

responses.

4 : v
Situation 1 is offered as an exampie.

1. 12th-grade boy - “Cavernment"c]ass,Wou]d be ckay if we
- didn’t do the same thing every day, The lectures are gond,
but thats all we ever seem ¢o do." : -

Formula:- "You feel bored and frustrated
because class could be more interesting 1T T did more than just
lecture to make 1t more interesting for you." ~

For each of the following situations completg the formula
response and provide a more .natural response. o~
2. 10th-grade boy - "I would like to go on to college when I _
finish high school. i know that's what I want to do.
But, some of thoser courses I need jike chemistry, and
physics, an.l algebra Il I just don't know how I'm going
ter .2t through all that." - ' .

Formula: You f:el

because

3. 9th-grade girl - "I know I'm supposed to dréss.-qut in gym
clothes, but I don't care, I'm not going to do:it. Those
creepy girls just want to make fun of me when we have to
take showers." : \ :

OFormula: You feel

because




4. 11th-grade girl - "This school gets more like a prison
every day. First, you tell us we can't go braless. Now,
you say we can't wear hip-hugger pants. Wow, all we want
is to be comfortable. What's the big deal, anyway?"

Formula: You feel

because

o

5. 8th-grade boy - "I tried to, just like you asked me Mrs,
Chambers, to get my father to the PTA meeting last night,
But I guéss I over did it. After the third time at asking
him he sent me to my room and said something like,:PTA is
just a lot of crap." =~ - ‘ ., N

Formula: You féel

because

A

6.  7th-grade girl - "Somebody keeps writing"fat—so' on ﬁy
.wall locker, this is the second time this week. Why
don't they just leave me alone." - -

Formula: 'Yod feel

because

60




EXERCISE 22

Y Expect some expressions of frustration about making
formula'responses. For many participants the activity Will
-y .- seem "phony." The pUrpose is to encodragesparticipants-to

focus on the e]ements of fac1l1tat1ve responding, Using key

words. as in th1s exerc1se, is merely a. technique wh1ch when

"

*-mastered can be d1scarded or persowa]1;gd
Accuracy is essential “in empath1c understanding and
fa?i]itative responding. Thus, you may wish to cons1der as a
group some possible responses to the “s1tuat1ons" once
;part1c1pants have had a chance to write their responses.

-
-t
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EXERCISE 23 T R j

Purpose:  To familiarize participants with translating

formula responses into natural responses.

Activity: . First, review each of the formu]a responses
you-developed for the situations depicted
in Exercise 22. Now write a more natural

response for each of the formula responses.

o

A sample for Situation 1 is includrd below:

S

Situation 1

Natural: "It's boring and frustrating for You to have to
.31t in class day in and day nut when I_could do somethin
more than just lecture to make i1t more interesting for
you,' R

~ Situation 2.

Natural: -

Situation‘3

" Natural:

‘Situation 4

Natdra]:

a1




‘Situation:5

Natural:

Q
. Situation 6
Naturay: .
-
§
\\\\
.
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_____depicted_jneffective-styJes have not returned ce e

* EXERCISE 23

%
- You night want to focus the follow-up discussion on the
merits of natura]izing responses. Practicing formu]a'responses
enriches the eventual nature respondﬁng style You might check

with the genera] group to make sure the earlier cartoon-

L-30
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E.” PERSONALIZING

Empathw or ref]echve reSponses encourage an indiv1dua1 to
explore and c]arify. but if used too much or too long the speaker stu,m _
may talk too fuch a_,‘g\ut other people or talk in ci/rc.‘res ‘and never] A, Az:tendéng
consider what he or she can do to change the sitUation The B. Lwtemng
persona'lizing response encourages the speaknr to discuss the . _c Pvzcuw.ng

personal meaning of the subJect and to /ind1cate wh,at he or she
0

s

—_1s 1s doing to inf'luence ‘the situat'ion/ -/ ’

—— T
e e

The ba\sfc\\fotha for a persona]izlng response is; “You'

v feel | " because you \\ " Thig type of re-

sponse facihtates the speaker s comnents about himse]f or .

herself. Let's colnsider the following s1tuati_on: B R

You FEEL. IRRITATFD
AND DISAPPOINTER
NBECAUSE You
"CAN'T GET :
4 YOUR -PARENTS J o |-
70 LET You yZr '
MANY :

The above cartoon ﬂ]ustrates a percnnaHzing response. which
' may be follewed by the student saying' “R]ght. it seems thatI;

always ask at the wrong time."




o>

)>h . The next ‘type of response»personaiizes the defici: behavior~ .
of the speaher. The formula for this response is "You feei PenAona£Lze
because- you‘can t, ' due.to the deﬂbp$%
eeling o | '?ﬁ?ﬁﬂ?ﬁ?' | 3377511753537737 i . E
Using ‘the preceding problem statement the Hblper would say ‘ . \ u&on
“You feei irritated because you can't get your parents to let . -f. \\
you do many thing?,you want t6 do because of youv poor timing.” 1 \

[ The speaker may say "Yes. if 1 couid Jlearn to ask to do only « - 5
- those things that are- reasonable. and could wait untii my. ' Mﬁ
parents are ina good mood, I may_dowbetter.“ "i : o o

| | The next response should personalize the gnal_which is a . | | :

.. possible situation to the problemvstatement. The fnrmuia is _ Pcn@analize | ;

"You feel = - because you can't - i due to Ihé goa£ :f

' -T?ETTEE—' probTer L o

- T'.and you-would 1ike to - | L E
deficit‘behavior . ' goaT o ' .

The listener wou]d ‘then 1nciude the goal which wouid go some-

e .

-L' opportune times." If the speaker answered in the affirmative.

the initiating goai“response ‘would be encouraged We shouid

Teepentnt

emphasize that Tisteners ‘are not supposed: to follow the formula

. rigidiy in practicai 51tuation,.- Formulas . are used‘to guarantee /fﬁbamuzaa

e

that ail necessary communications are. included and to a1d in tbe useful in

} - 3

_ initiai deveiopment of verbal skii]s. In actual practice one _pndctcee ‘
#4* - may never use-the phrase/“V;u fee] " As Tong at 1ndividuais ' 'f. f“féf
3 respond to one anotHer's feeiings, they wiii be heipfui o
. . / ¢
// »
..///. =
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o
. EXERCISE 24 = ' | .-
Purgose; To organize responses so that they include .
i | - mention of: '
a. the feeling 5 v
- b.  the personalized problem statement o
€. the deficit behavior - -1
d. the goal - : "
" Activity: - Each participant should use the:fu]]*befson-
o K L R R . N T . “_.. ) . T
| alizing formula to meEpofd in writing or in a
¢ _~ " group discussion to statements. - The first one

Yy has been completed as an example.

.- . L _ ,
e 1. 10th-grade boy - "I would Tike to go on to college when I.
o ~ finish high school. I know that's what I want to do. .But, ,
’ . some .of those courses I need, like chemistry,. and physics, [
and algebra II, I just don't know How I'm going to get
.. through “all that." - v _ P Lo
[y .

Personalized- response: - You ‘are concerned and confused about
pTans for college Because you are not sure you.can make it .
through the, prerequisites due to-math/science‘weaknesses, but

o af you do want ‘to get .prepared and make it. -

2. 9th-grade.girl - "I know I'm supposed to dress out in gym
- Cclothes but I don"t care, I'm not going to do it. Those
creepy girls just want to make fun of me when we have to
- take showers." ‘ S -

i
i

3. 1lth-grade girl - "This_school gets more 1ike. aspriﬂ)n .
every day. First, you tell us we can't ao-brale S. Now, ydu

-

. say we can't wear hip-hugger pants. Wow, all we want is to V-

. be comfortable. What's the big deal, anyway?"
‘ | 65 =
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4, 8th-grade boy:< "I tried juéf'!ike }Bﬁ asked us Mrs. N
Chambers, to get my father to Ehe PTA meeting last night.
But I guess I over did it. After ..e third tim. at asking

him he sent me to my room and said something like, PTA is
Jjust alot of crap." T

o

~

5. 7th-grade girl - "Somebody keeps writing 'fat-so' on my wal

locker, this is the second time this week. Why doh't they .
Just leave me alone." .

‘\ . . 4
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""EXERCISE 24

Structure the follow-up discussion in such a way that the

experience is positive for the participants. Skill deve]opment ¢
may still be in the early stages, and if so, group members need
o
encouragement,
- . . gl
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 F.  INITIATING

Once an individual has personalized a goal, he/she needs ~
o : Shites:

A, Attending
B, Listening .

to decide what strength commitment and what specific steps are
necessary to achieve that goal. An.initiating comment from a
aresponder forces an individual to decide whether pursuit of the | SR
‘ C. Pencelving _
goal wi]i be attempted. If the individual decides to attembt
D. Responding -
goal achievement the responUer encourages him/her to define the S
E., Personalizing

steps and behav1ors necessary for goal attainment.. Initiating, o
, | s (F) tnitiating

responses p]ace emphasis on\behayiors anc in some cases involve"
behavior modification strategies. Other intervention strategies Actédn S
‘ ,rand directive approaches are alsokappropriate at this time. :§tnaiegieb |
. Personalizing responses allow a person to state his/her goal
any way desired_because'they emphas i ze that person's feeling.
Initiating response-, however, encourage the person to describe

his/her goal in terms of behaviors which are observabie,

measurable, and gchievable. Initiating leads directiy toward
_ . : Problem

problem solving. . - - )
; ‘u) | e - Solving
’The basic . foomwa for initiating is: "Your goai 1s\\“\-\~._e__u____ff//"”f

- . goa
and you are trying to decide whether to commit yourseif to 1ts

) fuifiiiment toIf the person states trat he/she is committed to
it, the next form"ia response would be "You are committed to
T"your goal and.you gre looking for the first step to take." wren‘ - o

usang the basic 1n1t1at1ng responses, the responder may

. - responder should first elicit the person's ideas for a first




step. Then, if the spéaker asks the responder for advice
about the first_or later steps, the responder may assume that

he/she has earned the right to make suggestions.




- At this, point, workshop participants may -
e | Senin to make‘cowménts like:“this has a1l been
interesting, but what does it have to do with}
me and my work?" Such c&mments will provide
a natural .lead intofthe next section of thé
fraining manual. You may want to review the
_content and activities outlined in the

implementation section for the participants.




This may seem obv1ous but it ‘-has clear advantages in that (a) ~

. day-to-day contacts with people wiii become more meaningfui
‘making <you feel better and p051tive1y infiuencing those with
‘whom you come in contact Modeling is an extremely potent facet
of teaching and educating, (Gazda, et. al., 1973), so the more

K you mode] effective interpersonal functioning, the more you will

Engiish, in the halls, after schooi, 1n extracurricu]ar

| activities, in sports--anywhere you come into contact with other

.! fuiness and effectiveness of human re]ations training, may aid
K in convincing the school's - administration to 1nst1tute your )

'proposed human reiations programs

III. IMPLEMENTATION STRATEGIES

This section of the module is devoted ‘to practical exercises

which wiii help you 1mp1ement human reiations experiences in
your particu]ar school. One of the most effective uses of your
newly acquired human.reiations skills may be found in your

facilitative behaVior exhibited whenever and wherever possible; -

with use, your skiiis won't deteriorate but will stay sharp, (b)
your skii]s.wiii become less 1k techniques and more a natural

and comfortabie'addition'to your response repetoire, '(c)“your

positive]y 1nf]uence the befavior of others, especiaiiy your
students Modeiing is important not only in psychology and/or

Human Re]ations ciasses, but also in math, chemistry, and

people. Your behav1or, as an exceiient examp]e of the use-

LIf 1ong-term plans or extensive and possibly expensive'

_prygrams'or centers seemzimpossibie in your sChooi_at this time,

™
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a human relations prograﬁ need not bebaiscarded'as impractical.
Thé-exercises in this_éection are designed to aid you in deter-
mining how minimal changes may help achieve maximum results-in

AN
a human relations project. v




. A. ON CALL/RESPONSIVE SERVIGES
HUMAN RELATIONS CENTER -

A bhysical“locétion, such as a room, a part of the library,
space in the counseling and/or placement area, a part of the
career resourses- center will help establish human relations as

: a phjsica1 and'pgnmanent féct;}will be a central location
~ containing human-relations infonmation. will be a readily
¢ identifiable contact spot for peopiehinterested in or curious
about huﬁan relations tra1ning. andefll provide:a‘quigt‘and
:'friendl& atmosphefe for students to drop in and chat about their|]"
person@l concerns. It can function as both an- information
center and a drop-in peer counseling and peer &dvising center.

The Human Rélations Center might_provide the fbllowihg:

a. a selection of human relations resourses such as»books.
magazines, films, audio and video tapes, film strips,
etc., which are avaiiable in the school. '

b. an up-to-date biﬁliognéphy of the human relations

- resourses available through the local 1ibraries such -
‘as the public libraries, church libraries, et cetera.

c. announcirents of scheduled human'rpiationsﬂevent§,4 :

available through both the school and the local "'~
- community. o . o :

d. é place where students with-humadjrélations experience

© . can-visit with other interested students to talk about

- human relations training: What is it? What wil]
happen to me? - Why do it? ", et cetera. -

(4]

. a place where -trairied students can act as peer éounselqrﬁ
and peer advisors for other students. S

- f. a}iist_of students and facd]ty who are contact people
’ for anyone ‘interested in or curious about human" -
relations training. e ,
Thello¢atibn'of the center is of’extreme impoftanCe, It

SN
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. needs to be accessible reasonably quiet, and comfortable If

the center is not both accessible and comfortable, students will

not use it. If it s not quiet, students will not be encouraged

“to diseuss personal concerns On the other hand it will loose

. its purpose and function if it becomes a lounge for smoking. or

réecreatfonal use.

Some areas which will provide good locations for the Center

" are (a) an area *h the counseling suite’ and/or placement center,

(b) a private section of the library in which students are

frequently used classroom. (e) any accessible und congenial area |

| that will provide a permanent home for the Center. It is”

-fecessary and invaluable to involve students in the choosing

Of the location of the Center as well as in all steps in the

. »-planning, implementing.'and ‘co-ordinating of the Center This

helps ensure that the Center will satisfy student needs

The Center does not heed to be furnished in any particular

manner. It needs to be comfortable. congenial and functional

'Comfortable and congeniallneans it needs to “feel good" :

(a.) Indirect liggting or. lamps are much more" desirable
than florescent and/or overhead lighting. -

(b.) A carpeted area not only adds warmth and softens

' ~ voice tones, but also allows students to sit on the
floor in a relaxed and comfortable manner(This can
solve the furniture problem. - A carpeted area with a
.few pi1lows - is a very relaxed and comfortable '
atmosphere for students).

Ac.) Posters. pictures ‘wall. hangings etc , brighten and
"~ warm an area particularly if it is painted in -
institutional drab.

(d.) An AM- FM radio adds to the atmosphere but it needs to
. be carefully controlled o) that 1t does not turn the

cg




1magazines etc . (b) a bulletin board for announcements of
planned human’ relations ‘events in both the school and the
“recorder to allow students to listen ‘to the Center's audio tapes;|
l libraries and institutions, an index of the resourses available
bat:the}center. descriptions and definitions of human relations

. a desx to_facilitatesthe utilization of the Center's Resources,

‘to handle this task Otherwise, - the library staff might help

' work in the area, and the traffic patterns of the student _

-

area into a discotheque

The Human Relations Center will need (a)- Bookshelves to

" allow students ‘to browse through the human relations books,

community and the 1ist of contact people. both faculty and

(c) 2 locked storage area in which. to keep any equipment such

as tape raoofders films, iilm strips, etc.; id) a cassette tape
(e) librany styled check-out equipment (f). binders which con-
tain bibliographies of the human relations resourses of other
training experiences or interesting zeroved articles; (g):and

'A check out system is essential' If the Center s located

- _in an area of the library, perhaps the library staff will agree' # R

design a system for the use of the Center.
The hours of business for the Center need to be determined

by the availability of space, the availability of students to

consumers _ The' hours need to be regular and clearly posted

both on the inside and outside of the Center and in at least _ :

. two other high traffic areas of the school

- The Lenter needs to be staffed at all tiTes so that 1t is
' 73 : . e
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o s tudents. /Vo]unteers are 1mportant because of budget consid- /

B excel;fnt 1nterpersona1 sk1lls base. to assist a student in

B so]ving adm n1strat1ve prob]ems for the Center

seen- as a “peop]e place", and so there is always someone there

to encourage proper use of the fac111t1es, to answer quest1ons

about the Center and/or human re]ations training, -or to respond

to a student 1th a personaT concern.

The Cepter might best be staffed by volunteer, tra1ned

JE.

erations nd because they are usually more enthusiastic and f

/
committe_, trained students are preferable because tra1n1ng, I

“similar to the type contained in this module, provides an /

f o

/

.effectively attend1ng, lvsten1ng, and responding to the concerns
of anbther student, and students as staff are desirable because

-~ they have a rapport with each other that is un1que Part/ of the

stu ent volunteer training should be conducted by the S¢ ool

Jcounselors so that the student volunteers can make referrals
’and fee] confident .in ask1ng for ass1stance iT the nej% arises
A facu]ty advisor 1s needed to work c]ose]y with /the student}

:‘volunteers to he]p them coordinate the Center s opera_ions The

advisor needs to develop good rapport with students,‘needs to

:C;exemplify enthusiasm abouf human re]at1ons training, and needs

40 have part1c1pated in a workshop on human re]atio s sk111

The advisor is 1nva1uab1e 1n keeping enthus1asm ang creat1v1ty

h of the student vo1unteers at a h1gh level, as welljas 1n re-

A "Human Re]at1ons Comm1ttee and, ln its abse ce the

‘career guidance team.,wi]] be responsib]e to the dm1n1stration

qfor the- act1v1t1es of the Center A1l po]icy decns1ons

‘74 ‘.\ |
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regarding the Center need to be passed throﬁgh tpe Human
Relations Committee. 'The Center's adyigbr and staff will be

re-ponsible to the committee fprv§11'matters concerning the

‘ . T . :
Lenter. '
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EXERCISE 25 . )
Purposé:" T2 help pantifipants 1dentff¥.facilit;es \
' that might serve as a Human Re]atioqs
‘Center in their building. v
~ . Activity: In a group qiscuSSidh compile a list of
" N factors to be considered in thélchofce.of

a room or area for a-Human Rélations Center.
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EXERCISE 25

If'participants experienteldifficu]ty with fhis, you
might suggest factors to start the braihstorming. These might
include: ‘ z r

Pﬁysical Requirements;- Tasks to’Be perfoémed

Time rquiréd for use
Space needed
"Room avai]abi[itylg

"

Resourses 'for minor changes -
v flexibility of physical arrange-
'( ments " . :
Privacy/Physical.arrangements-

Teacher schedules

Y
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EXERCISE 26

‘Purpose:

 Activity;,

‘o

~« To identify -the uses of s;ch a Human

Relations Center.

~

One 6f the more important functions of the

* Centér may be to_serve as a_central place

for %nteraction or intervention during a
qrisis. The workshop. leader will mention

several such situations. Pa}ticipants shou]d

divfde intorsma11er grohps. each group takingf

a crisis situati@p and_defihing'where. when,

‘how,..and by whom it could be handled,

focusing on the possibilities of a Human
Relations .Center, Afte+asma11 growps

discuss these crisis siiuatiohs and define

,posﬁible golutions, they should preseﬁt some

- of these to the quup:as a whole. Role-

playing might be utiTized by small group

members to present their crisis resolution

?
-

to the large group.




EXERCISE 26 ¢
s . : %

Crisis situations to be the target of each small group '
m;ght be taken from examp]es noted in ear11er discussions. Or,
you might ask the participants in one small group to suggest ;\
their own crisis s1tuat10ns and then have another smai? group
determine a resolut1on If you‘prgfer, crisis situations from :
 ear11er exercjses-may be uséd, You_midht prime the'dfscussion
with some of the f61]owing:’ a

Teacher-student conflict
Test anxiety' - .
SchpoT vjp]éhce
Student depression
"SoFial confligt
Sexuellproblems

Parent-child conflict

Commmity invoivement problems




" EXERCISE 27

*Purpose:

Activity:

F

_To define other uses of,a‘Human Re]at19n§

Center. .

A secOnd'functién of the Human Réiationsw |

" Center m1ght be .as. the 1ocat1on for -

positive, dpve]opmental activities. The

, part1c1pants‘should work in dyads or triads

or triads .to fokmulate a written p]an'whiéh

includes:. :
1. Types of activ1t1e> (i.e..peer
counseling) oot

2, How- the center mlght be adapted for
- act1vat1es

3, How 1t mlght be used as a resource center

4. What activity or. act1v1t1es could: be used
with students to encourage their use of
the area as an act1v1ty or resource- area

5. A lesson plan for one or more class hours

~ which introduces the student to the
center as activity or resource. center,
This plan 'should include an outline of
your comments as well as an exercise to
introduce students to human relations

6. Personnel who might staff such a center -




EXERCISE 27

When dyads or triads héve‘completed this; have them
'}éichange written}notgs"or plans, evaluate these plans and

| provide feedback, and then return the plans to the original
dfad or triad. You méy want to circulate nd prévide direction
during this eva1hation period.

-

L-34




EXERCISE 28
‘ AR
Purpose: To introduce workshop part1c1pants to '
_pract1ca1 adaptat1on suggest1ons which
»might be ut111zed in the absence of a

Human Relations Center fac111ty.
_-",k :

. Ae}j?ity: Ll Draw your off1ce or c]assr00m. Make‘a list
| o - of changes you might eas11y or 1nexpensive1y”
make in your phy51ca1 surround1ngs to make
it more pleasant, 'comfortable warm or
- personal, Draw the same off1ce or c]aSSroom,
“ this time, 1nc1uding your proposed changes.
2Cou1d this new room become a “Human Relations

 Center?’

79 .
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EXERCISE 28

When partfcipants have comb]eted this exercise, they should
be encouraged to descr1be the1r 1deas for mod1f1rations of exist-
ing facil1t1es. Group - d1scuss’on of these ideas m1ght focus on-
changes possible w1th minimal (or non ex1stent) funds and
changes possible in classrooms with heavy usage.or offices

designated for othér:purposes.




o

B. CURRICULUM BASED CONTENT AND STRATEGIES

_ The'Human.relatfohs training experience you have just
'completed,és part of-this module will make an excellent basis

for a course, mini—course;_or workshop in human relations. It

' is‘suitable-forvboth adolescent and odu]t populetions. 'It can |

be used as is, rev1sed or augmented with other re]evant -

mater1als such as can be found in Human Re]at1ons Development

tA Manua] for Educators by Gazda, et. al. (1973). An.

Instructor s_Manual is ava1lab1e for this text. The following

exercises will give you the opportunity to adapt some of the
material in this module for your own use as a unit’ 1n a work-

sh0p or classroom. .
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. EXERCISE 29

Purpose:

“Activity:

To help participants integrate activities

experienced in this‘workshop‘with their own

instructional setting.

- Select ,one activity in'which you.have

part?cipated during this workshop. Adabt
this exercise for use in your classroom or
school or as a unit in an in-service training
session. Be sure to revise instructions and

task to best suit your population.

81
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EXERCISE 29

This cou]d be an exercise for each individuai participant
To ensure maximum persona] invo]vement. we recommend not more

thar, two persons to work together. Participants should, in

_ group discussion. Compare several of these adapted exercises
which should then provide you with a transition into the next

. exercise.f”

L-36
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EXERCISE 30

Purpose:

Activity:

To inspire pa?i{éipants_to create:an original
. Ch . '
exercise for a hyman relations unit or

program.

Design a classroom or workshop exercise of -

" your own to be used in a human relations
~unit or program. Be sure to provide a

,fstatéd purpose, clear instructions, a

defined task, and some ‘form of f0110w-up
(group discussions, leader -comments, etc.)

to relate the ékercjsg-to your content,

82




\ EXERCISE 30 "

'Participants'wi]]~benefit from demonstrating these using

the group as participants; If workshop interest is evident,
'several participants might want to dup]*cate and distribute
'c0pies of these‘original exercises for later use. Your
discussiOn might focus on the components of an effective

' exercise (stated purpose. clear instructions, defined task
and fo]]ow-up) and which of the original exercises £in fhese
"requirements best. Additional discuss’ .. . ht fOCu- on how

to make an exerC1se 1nterest1ng and enJoyabie




EXERCISE 31

Purpose:

Activity:

TonaIIOW‘particiﬁgnts to determine the

content area thay would cover in a human

relations unit.

«

" Compile a list of content areas you would

cover in a human re’%tions unit. Your ]iSt
might be patterned after'the content areas

covered in this workshop, but you wi11

" probably want to add to or delete areas we

* have covered. =,

83
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, - 4
EXERCISE 31 ’ o
Hhen'partiribants have comp efed the initial invoivement
stage of this’ act1V1ty, they m1g t want to grnup—1nto dyads, -
compare ‘their lists and comp]ete\the activity. In'the fo]]ow- : .
}up discussian you may want to auQQest some content areas which .
“\  they m;; ‘not have included, such as . : . T ‘“' «Y.Q f i
‘ Assert1v= Tra1n1ng - . ‘
Peer Counseling
v Dating and Human Relations .
Sex Roles and Human Relations =
 Listening‘ ) '
Communication-
Teaéher-Stydent Interaétion Facilitation
é -

L-38
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EXERCISE 32

.~

Purpose:

3

Actiﬁity:

a
-

-/

*

" To allow participants to formulate how they

) -~
mjaﬁ%\?elate their individual curriculum

area-(including guidancel.to the content areas

outlined in Exekcise 30 and Exercise 31.

-
v . «

Descr&be‘in writing how y.u will combine
. 3 4

your curriculum area with the exercises. and

content areas you have devg}opéd in the _;

.fhree-preceding.exercfses. Iﬁ other words, .

-

:school counselors may want to note how they

will design student groups or progfams to
facilitate human re]atfbns; English teachers

ﬁighf specify.how. and when they would

intergrate a unit on hum;n’?g?Etions
Nty

7
perception with'character developmept in a

%hovélg or physical education teachers may

devote aftention to tpe'relationship of
human relations, energy level, and

physical fitness in their courses.

g
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EXERCISE 32

A
[

Nhen each indiv1dual has comp]eted this exercise, divide
the group 1nto -two or three smai]er groups who should. then
discuss the alternatives their indiViduals have designed, One
person fror each groug should then present one or more of the .

"group idea$ to ai] reassembled participants Again, if group

-

{nterest is evident one or more se]ected participants may -

' want to duplica*e and distribute particularly innovative or

helpful ideas. Your comments should focus on summarizing the -
four exercises in this.unit and their eaSy adaptation in the
school classronm, counseling center, or in- -service training
’ workshop.

Early exoerience in using this package with pilot groups
of counselors and teachers heightened our awareness'of the
'special impertance of this serias of experiences.” How can I

use this in my_c]ass?”.This was’ fun, hbt what does it have to
do'nith'my work?  Such questions seem to'tyﬁify reactions to
the earlier sections of the training package, thus, amplifying

" the importance of these planning nxerCises. The task is to.

heip participants generate "their own ideas and plans for future-

. involvement and utilization of human relations concepts and

. Strategies.

L-39
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C. INDIVIDUAL DEVELOPMENT
TEACHER/STUDENT - "BUDDY" SYSTEM

\‘ B
A teacher/student‘"buddy"_system is an excellent way of
providing a warm and persona]'method-of helping each student
‘grow and mature whi]e in school. The purposes of the "buddy"
system are: (a) to provide each student with a facu]ty fr1end-
advisor, (t) to ensure some students do not get "lost" in the
s chool by virtue of the1r not hav1ng an advisor, (c) to ensure
each student the opportun1ty of deve]op1rg a close re]at1onsh1p
with a faculty member, (d) to prOV1de both students and teachers
" with a mechan1sm by wh1ch they can mutually work towards the
deve]opmentvof each student S persona], soc1a1, academ1c, and
,.career needs and asp1rat1ons, (e) to prdV1de each‘;tudent w1th
.a faculty member to whom they can turn in time of academ1c :
and/qr emot1ona1 needs, and (f) to provide the facu]ty Wi th a
vsystem in wh1ch they can quickly discover student needs- and/or
problems and quickly get the student the help needed .4 ‘
An*+q%1v1du$ﬁ deve10pmnnt system could be organ1zed’through
_ the fdi]oW1ng steps: _ ‘ )
- 1. tAsslgn each student a facu]ty adv1sor
‘J:"T*-.-“2}Zleach facu]ty member accepts.the respons1b111ty pf
- -, contacting h!s/her adv1sees or "budd1es".at least
.7 once,a month.- . ) ¢
3. ;_Each facu]ty member is encouraged to work w1th
advisees in a relaxed, comfortable, and congenial

manner. This will a110w for greater growth of the
relationship. S

-

4. The facu]ty-stud‘ meetings can Le either indfvidua}

-

&
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or group. Individual meetings can be he’ld over
lunch, in a lounge, in a classroom, et cetera. It is
. important that there be some degree of privacy. Group
meetings with five to ten advisees and their advisor
can be very helpful. They have the added advantage
of building student relationships. ' These group
moetings can be held under similar conditions as the
" dividual meefings or at the faculty member's home.
It must bé remembered that some student. concerns will
be inappropriate for group meetings and so a
combination of individual and group meetings is the
preferred mode. A . -

5. Each faculty member is strongly encouraged to keep in
touch with his/her advisee's academic, social- o
“emotional, and career developmgnt pragress by keeping

in contact with the students, tzachers, counselors’;
placement officers, coachés, extracurricular '
advisors, et cetera. '
6. Each faculty member is encouraged to help advisees
- develop academic, Social-emotional, and career
- - objectives and methods for accomplishing these = .
» objectives. - . :

7. . Each faculty member is encouraged to foster a warm,
- . dcep, friendly, trusting relation hip with each of
his/her advisees. The human relicions skills

outlined earlier in this module are invaluable in
helping to develop. a strong relationship. You may-

v want to offer this module to the faculty in
: ' . preparation for or as on adjunct to the "buddy" -
system. . '

8. - If at the end of the year students wish to charige
‘advisors, they should be encouraged to do so without
reprisals. There are many reasons. for students
wishing to change advisors, but the change needs to
be negotiated with the proposed. new advisor. Also,
it is important that each faculty member have an
.equal number of advisees and consequently changes
need to be made with consideration of each
faculty member's advisZQH%oad.

This opportunity for students4and'faculty_to develop

1.deepérgrelationships_than they perhaps nomally would is a

unique and very rewarding experience for all concerned.
' 86 |
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The "buddy" system has thevadded advantage .of providing for a
student faculty re]at1onsh1p that has contact on a nonth Y bas1s
over at leasc a four-year period. 4
| A comprehensive coverage of this topic is available in the
Se]f—Understanding Package of this series. If you are interested
in 1mp1ement1ng such an 1nd1v1duan development system in your
school you may w1sh to schedu]e future in-service programs
in this area. . ~ ‘ '

The following exefcisedis iné]uded_here'to?demonstrate a
ijethod for attending to the spectfic human re?ating needs of
" childrer in classrooms. More specifically, the purpose is to

prov1de you w1th an opportun1ty to discover the spec1a1 merits:

of fac111tat1ve respond1ng 1ﬁ?da11y c]assroom 1nteract1on




EXERCISE 33 BEHAVIOR DATA COLLECTION FORM

II,

II1.

Iv.

‘problem in all-of your classes. N -

Purpose: To provide participants an opportunity to

systematically work with one student.

Activity:

identify one of the students in one’ of yodf.classesggﬁﬂjnl
your school whom you consider to be the worst behavior

Describe your feelings about this student. Use affective
adjectives. Indicate how you feel when you see or think
about this student.

3

e

: S
Describe this student briefly.
BERE ) .

Wi R S R T L N TP TR L ST Oy T T

Describe .the behaviors whizh }ou would like to.eﬂiminate.'

Be specific.,

- Describe pléns'to incorporate Human Relations td'imprové-

your relationship with the student, and consequently the
‘problem behavior. ' _ -

8
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EXERCISE 33

The Data Collection Form is an extension of Exercise 5,
inwhich participants identified “difficult student" character-
istics.. It is used here to demonstrate the value of working

with 1nd1v1dua1 students From systemat1c observat1ons of

’Lgspecific ‘behavior,-the teacher/counse]or can-respond more

facilitatively in an attempt to 1mprove the re]ationsh1p with

the student and consenuent]y. the problem behavior.




L]

If your workshop sessions are arranged so that participants
would have time to complete the following Behavior Observation

Record Worksheet between sessions, it may be used as an

optional activity, to follow Exercise 33.

e




The - fo]low1ng worksheet prov1des you with a conven1ent form for
recording behav1or observations dur1ng 1mp1ementat1on of human

-

relations activities in your classroom.

RECORD OF BEHAVIOR OBSERVATIONS

Dates . . - _# of occurences observed

Behavior 1 Béhavior 2 | Behavior 3 | Behavior 4

-

Baseline Data |

Day

NHBWN —

S Facilitative
e Attention

Day 6

Day 11

Behavior
Change Record

Day 16




- D. SYSTEM SUPPORT SERVICE
HUMAN RELA™IONS ‘COMMITTEE

A Human Relatioﬁs Committee can be extreme?y>he1pfu1’in
developing human re}étions programs for your school. Forming a
cohmittee will help reduce the burcen on the career-guidance
team, will allow more neople to become involved in organizing
human relations expﬁriehces, and will héip stimulate continued
growth in t;is area. In effect, the committee will function as

a special task force of the career guidance team.

GUIDELINES

1. The committee's membership might include students, faculty,
staff, and administrators. Students should not be greatly
outnumbered since this might decrease the impact, quality,
and quantity of their input. And, entire group membership |.
should not exceed ten because smaller groups involve more |
individual participation. . »

2. People who have participated in previous human relations
training such as that provided in this module and those
who are enthusiastic about the subject would make valuable
committee members. .

3. Volunteers for the committee may be solicited with bulletin [
board notices, class announcements, special invitations,
or school-wide publicity. = ., A E

4.  The committee needs to meet on a.regular basis, perhaps
monthly.or bi-monthly.

5. 'The committee might be charged with the following
responsibilities: , e

a. to increase the awareness in school, parents,
and the community of human relations and human _ »
relations activities that occur within the L
school . ’

90
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e b. to coordinate and direct the human relations
center through the student coordinator of the
center. ’ .

c. to ascertain contin‘!]ly the human relations
needs of the school population and the parents.
This might be assessed through interviews,
questionnaires, or requests for suggestions.

© d. to evaluate existing human relations-programs. - - - -
This might be completed using pre--and post-
test questionnaires or measures of behavior
change, post-experience evaluation question-
naires, or written or verbal requests for
feedback. Evaluation proceedures can be.
found in Human Relations Development - A
Manual for Educators by George Gazda, et. al.
(1973) and the accompanying Instructors
Manual. :

e. to plan human relations events which will
~ fulfill the school's diagnosed (see item ¢
above) and assumed human relations needs.

f. to encourage and implement further training

of the kind presented in this module.

Hdpefu]]y, this committee will have a significant impact
on the life of the school and its schools. Yet, the impact of
such a‘standing commi ttee is determined primarily by the active
involvement and participation of each member. The following

application segment of this module is designed to aid you in

Creating a system that facilitates such participation.




EXERCISE 34

Purpose: To develop an experimental basis of knowledge
from which participants can develop local

environmental assessment questionnaire.

——

Acitivfty: _ 'Reaq each statement on the Georgia Career
Guidance Program Needs Survey. When you
determine that a particu]a} item is "not
adequately provided" by your school, you
shou]djcircle the number of that item on
this answer sheet. Your workshop leader
will give you instructions for §coring the

‘survey when you have finished.

2 12 22. 32
3. - 13, 23. | 33.
4. L/ %,
5. 5. 5. 35
6. 6. . 2. . 36.
7. 7 27 37
8. 18. 2. , 38.
9. 9.0 29. o 3,
0. 20. w. - 40.
5 7
92
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GEORGIA CAREER GUIDANCE
PROGRAM MEEDS SURVEY

Our School Sﬁould:

1. Allow students to participate in more activities outside of class
and outside the school setting - '

2. Offer grOup‘guidancq courses on learning skills development in
such areas ‘as study habits, reading, test taking, writing and
speaking _ ' '

3. Provide students with more opportunities to share in decisions
that affect them and their learning programs o

4.  Provide students with more opportunities to help each other learn,
including tutoring and peer counseling

5. . Make course work relevant to current events and daily living concerns

6. Allow students to become more involved in choosing curriculum and
classroom goals (knowledge, skills.and attitudes to be achieved)

7. - Offer more short term (mini course) instruction dealing with
topics of special interest ‘ _

) 8. Allow students to have more freedom to choose thebcourses they want
9. Offer group guidance courses on the development of interpgrSonaT
relationships with peers, members of the oppogite sex, parents and
adults ' _
10,v_ Allow students to have more opportunities for independent study

11. Allow students to‘have more access to personal records as test
sceres, grades, and school activities information

12.. Provide actual on-the-job experience so that students know what
© it is like to be in the daily work envircrment .

- 13.  Provide students with help in developing their own career °
experience record--a long term logging cf their activities and
gccomplishments ' :

14.  Have an advisor (teacher or counselor) help students identify -
courses and experiences relevant to their future career plans

’
-

.
"
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15.
16.
17,
18.
19.
20.
21.
: 22.
23.
24.
25.
26.

27.

28.

29.

Have a guidance staff member designated to be responsible for
attending to the individual development of each student

Provide opportunities for students to visit with Feople employed
in their high interest areas :

_Provide opportunities for students to visit with people whose life

styles seem appéaling to them

Provide an advisor (teacher o counselor) who is thoroughly

acquainted with each student's needs and on-doing activities

Provide opportunities for stud:nts to do an in-depth exploration

of careers which relate to their interests and their abilities

Provide opportunities for students;to engage in community service
activities that relate to their interests and concerns

-Have guidance staff available to talk with students about their

abilities and academic achievement

Have guidance staff available to talk with students about relations * .
with the opposite sex N

Provide opportunities for student rap sessions (open group discussion)
about common concerns and jssues

Have guidance staff available to talk with students ébout >
relationships with teachers’

Have guidance staff available to talk with students about. getting
along with members of differing racial and ethnic groups

Insure that there is a guidance staff member in the ;Ehool who is

always available to students when they want to talk

Provide a place where students can get information about careers
and have guidance staff available to discuss the information with
them if they so desire ¢ :

Have guidance staff available to talk with students about school
rules, regulations and procedures

Have guidance staff available to talk with students about their
concerns related to beirng "in" or "out" of sOcialzg%oyp

Have guidance staff available to talk with students about
relationships with parents

954

150
I,

I



31.
32.
33.

34,

36.
37.

38.

39.

- 40.

Provide more help for students in finding part-time. or summer
work :

Encourage a more cooperative school atmosphere and develop -.
greater school! provide :

Allow students more opportunities to know faculty personally and
to work with thém outside the classroom ‘

Provide better orientation experiences for each student as
they enter a new school level, e.g. enterina Senior Higk School

Allow students to participate in the forming of ‘rules and
regulations concerning student behavior ‘ a

~

Encourage faculty to become more interested in the students'’

point of view

Provide students with more help in finding employment when
they leave school -

Offer group guidance sessions tor parents to help them

. understand and communicate with youth

Enchrage faculty to be more sensitive to students' academic
pressures :

Involve parents more actively in students' carcer planning



. EXERCISE 34

Leader Notes: |
s i 1. Administer the Georgia Caree; Gaidance Program Needs -
Survey.
2. CollectjaIT surQey answer §heets and tally the number
of times each item &as circled by the group.
3. Post the taily on newsprint or chalk beard for all to:
see and ask the group to not1ce which statements
zceived the highest number of responses. The fewest
respon§e§. | |
4. Note the rank qrder and identify any areas of
commonality, wheré items seem to relate to the same
need areas; i.e. for personalized atfention.

K

5. Allow a few minutes for discussion of these items.
. ’ ~ -

Te]] the participants thai affer experiencing the Georgia
Career Guidance Program Needs Survey they probably have a better
idea of the:types of items wh1£ﬁjneed to be included on a
quest1onna1re for eliciting school personne] opinion on human
re]at1ons needs w1th1n a part1cu1ar school. (moye into H

Exerc1se 35)

&
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EXERCISE 35

Purpqse:

Activity:

To devise a questionnaire which will elicit .
school personnel opinion on huméﬁ'relations )
needs within that school.

L9
In small groups, design a questionnaire to be

administered within ‘an individul school. In

completing this, you might want to consider:

1. Who wi]lfccmplete the queétionnaire——_
faculty, administrators, students,

support staff?

2. Who will compile the questionnaire

results?

3. 'Will the results of the questionnaire be
publicized within the school?

4. What role will students play in the final
design, distribution, collection and |

compilation of the form?

In gesigniﬁg your gquestionnaire, kéep your
target popilation in mind and consider the
attitude§ and needs you will attempt to
assess. After you have fbrmu]ated your v
questions, a group discussion will allow you

to discuss alternative question formats.

96
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"EXERCISE 35

If small groups experience difficulty with the task, urge
them to compare notes and suggestions with other groups. Each
_ individual may want to compile a separate questionnaire even if /
* he or she works with another. Sample questlons you mlght
suggest 1nc1uda:
1. Do yo& see a need for a human/re]ations center?
a human relations prdgram?
2. Would you like to participateAin a human relations
training program?
3. How can you integrate human relations skills in your
| clasSroom/counée]ing settiﬁg?

| .
4. Would you be interested in’ teaching a unit on human
gelations training program? /
5. What skills, time, or services would you volunteer to a

“human relations training program?

The discussion to follow this exercise\shou]d focus on:
1. Questicn formulation. .
2. dMechanics of distributing aﬁd compiling the material.
3" What to do with the information gained from shch a
Study.
4. How to turn guestion responses into a human relations

center/program design.
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E. OPTIONAL CLOSURE EXERCISES

The fb]iowing two exercises»are optional activities‘which
can provide closure for your Human Relations Workshop. You may
decide to have part1c1pants complete only Optional Exerc1se A
Needs Assessment and Goal Sett1nq, both  Optional Exercises A
.and B, or neither exercise. Optional Exerc1se B, Imp]ementat1on
Strateg1es will be most effect1ve if preceeded by 0pt1ona1
Exercise A. If after reading these two exercises, you dec1de
to use them in your workshop, you can guide participants through
Exercise A following the directions as listed. If you dec1de
to use Exerc1se B also, you will need to reproduce it in
suff1elept quantities for the,part]c1pantswmaswne1ther‘of“these

. . ‘ - m
exercises .appear in the participants' manual.




EXERCISE A N : .
' NEEDS ASSESSMENT AND GOAL SETTING

Objective: To isolate one or tWo'human relations programs that
will'he]p fulfill your school's most preesing
unserviced er poorly serviced human’}eldtfons needs
and be at the same time acceptable to the school's

administration.

GROUP_ SIZE | .
Divide participanlg into small grbupS'of four or five. Try
to keép the groups as heterogeneous as possible as to age, sex,

subject area, etc.

SUPPLIES

Each participant will need a pen.and a piece of paper and a
copy of the Georgia Career Guidance Card Sort resuTts,,especially
in.the‘area of the-Interpersonal Effectiveness Domain. Each group
will also need a magic marker, & couple of large sheets of pager,

and some adhesive tape.

INSTRUCTIONS

" Try to find aVQu1et comfortable place for the groups to meet,

Step 1: Provide time for each of the participants to familiarize
themselves with the results of the local administration
of the card sort. Using the card sort results, personal
experience, and any other pertinent information, tell
participants to individually list the services already
existing in their schools which adequately fulfill the
human relations needs of students and/or teachers,



parents, administrators, staff, etc. - Some examples of
possible services are: personal counseling services,
courses or experiences in psychological education, an
ombudsman system, student peer advisement and/or peer
counseling, assertive training activities, tutoring
aide program, staft development in human relations etc.
(suggested time 10 min.) : '

Step II:  When all have completed their lists, ésk them to share
their results with the large group (suggested time
5-10 min.) ‘ :

Step III: Now ask participants to take a minute to individually
Tist ways in which the ruman relations services of their
schools.can be augmented or improved. Ask small. .
groups to list on one of the large sheets of paper '
or on a chalk board.all the ways in which the human
relations services of their schools can be improved.
Encourage creativity and imagjnation and tell -
participants not to dismiss ahy suggestions because
they seem inappropriate, wrong, foolish, or

“unfeasable. Put down.all ideas---(Suggested time"
— e T - 10 min.) .

Step IV: As a group, participants will now isolate the four or
five most impdrtant and/or most feasable.of the
methods Tisted in Step III. They should 1ist these
on a clean sheet of large paper using the magic
marker.’

oo Step Vi Ccall anl grbups’togéfher.

Step VI:  Participants will tape their 1ists from Step IV on
: the wall so the other groups can share what they
decide. . _

Step VII: After familiarizing themselves with the other group's
‘ list participants will select and rank three or four
suggestions from all the lists which seem to be most
important. Attempt to reach a grcup consensus
(at least d rough one).

Step VIII: MNow have participants rank the three or four "must
important" suggestions in order of acceptability
to the school's administration. Again, a consensus
is desirable. .

- Participants now have three or four cuggestions for the
improvement of human relations services in their schools
which combine both need fulfillment and administrative
acceptability. '
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EXERCISE B | |
IMPLEMENTATION STRATEGIES

Through the NeeqsﬂAssessment and Goal Setting Exercise.you have
1solatgd one or two programs’that will safisfy somevof the human |
ré1ations needslof your scﬁobl. The nexf stépvto consider is a
strafegy that wii]vensure or, at least, in:rease-the liklihbod of
the acceptance.of your prdposed programs by the administration.

 This is crucial since failure at this stage means the failure of

any organiied change in your school.

'”tﬁa?fi?“Fi]1“Th“tﬁé“héhés“bf”thé“pé6p1é"HOTHTﬁé“fﬁé””“
positions designated on the chart. '

.Step Ii: 'On a separate sheet outline‘the actual organizational
- steps you will need to follow to gain approval for your
prpposa]. ,

Step III: There are often people who hold informal decision making
power in organizations. For ~xample, Mr. X is the Vice
Principal.of Academic Affairs and Mrs. Y is the .
Chairperson of English and a twenty-year veteran of the
school. Although Mr. X makes. all the decisions, you
have noticed that the decisions Mrs. Y'strongly opposses
rarely get accepted or approved. Mrs. Y has informal
decision making power. N .

It is important to decide if the official organizational

chart is representative of the actual decision making

process, i.e., are there any people who will be exercising

informal decision making power (like Mrs. Y) over your

proposal? If not then proceed to Step VI. If You are

- unsure or feel people with informal power will be

affecting the acceptance of your proposal, proceed to

e Step IV. -

Step IV.  The best way to ascertain who, if anyone, holds informal
C ' decisionvmaking power is to ask your colleagues. If
each of you picks an area to canvass, e.g., business and
commerce, vocational foreign languages and English, etc.,
you will be sure of reaching all the areas of the school.

1 k=87
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Step-I: - Develop -or obtain a copy of your sChbdeS>6rganfzation§1,b_.’;  )



Casually in conversation with your colleagues, try.to
ascertain who they feel actually makes the decision$ in
both their department and the school. You need not canvas-
everyone; just a few people who you feel would know the
answers and with whom you feel comfortable. L
Share your perceptions with your group members’ and compare
your findings with the organizational chart. Ycu will now
be able to_decide confidently whether or not the

-gw\\; orgarizational chart accurately represents the_actual’
AN . decision making power structure of the schoel. If it is
Y N_. .~ not representative you will know how it deviates.
Step V:  On a separate sheet outline the actual organizational and

“"people” steps you will need to follow to gain approval for
your proposal. - '

Step VI: It is now important to decide-who wi M -support your ‘
= proposal, vho will oppose it, who will be neutral towards
it, and who is an unknown quantity. On the step chart for
approval (Step.ll-or-V), put a (+) sign.beside those names
" you"feeT support”your proposal, put a- (~).sign beride those
you feel are opposed, put-an (X) sign beside those vau feel
are neutral or undecided, and a (?) beside %hose whose views
are unknown. :

Step VII: It is important to keep the people whc support your proposals.
both informed and involved. Keepiny them informed avoids
their being surprised by developments and hurt because they
were not informed or included in any way. The better informed
they are the more support they will be ablé to give you. .

Keeping your supporters involved increases their feelings
of commitmen: to the project. Their feedback and ideas cin
be invaluable in helping you to both prepare and present the

proposal.

There are a number of methods to help you keep your support
group both informed and involved. The best method is to
assign each of you.a supporter to rarsonally contact

. regularly. This assignment proces ensures that all your
supporters are contacted and. contacted. regularly. -

You may also wish to send them minutes of your meetings,
ask them to critique your proposals, invite them to a ,
particular meeting or to all meetings, ask them for
suggestions, et cetera. .
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- Step VIII: It is important to keep the people whom you feel will
. oppose your proposal well informed and involved. An
informed and involved oppositien is a less defensive
oprosition. The methods outlined in paragraphs three
p¢~.and four of Step VII are appropriate for your
> opposition will be invaluable in helping you to
strengthen your proposal. : .

Step IX:  Again the methods outlined in Step VII are useful in
keeping the people whom vou perceive to be neutral
towards your proposal informed and involved. ‘This

- Will, at worst, keep them neutral and at best, they.
may become more sympathetic and supportive.

- Step X: It s important to ascertain—how thé people you
) - —desimnated with a (?) feel about your proposal. You
~ can keep them informed and involved and use their
thoughts, feelings, and suggestions to strengthen your
preposal. The methods outlined in Step VII are also
applicable to this group. ‘ '

Step XI: It is now time to prepare the proposal you will presént
to the administration (the people- outlined in Step II
or-Step V.) The proposal is the rational, outline, and

- steps for implementation, for the human relations
program you isolated in the Needs Assessment and Goal
Setting Exercise.. o

Using .the needs which you isolated as being high in Y“oth

3

importance'and'acceptability;.uée fhe following checklist as a
guiae'to developing your proposal.

1. "What is human relations training?" This question is asked
by many people and requires a clear, concise answer.
Reference to the knowledge section of this module or to

-Human Relations Development - A Manual for Educators, by
-Gazda, et al., (1973) should adequately help you answer this
question: A word of caution is in order. ‘Try to define
human relations training as simply as possible in language
.everyone understands. ‘ o .

20 "Why do it?" The next question people ofien ask is "OK, now
that we know what human relations training is, why do it?",
and, more specifically, "Why do it in cur school?" The ,
answer to the first question "Why «do it?" can be quickly and
simply answered by referring to the knowledge section of this
- moduie to Gazda, et al. (1973) and to the Interpersonal
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Skills section of the National Assessment of Educational °
Progress, General Year Book, (Dec. 1974). Select two or.
three research findings that support your pacticular
proposal. :

The answer to "Why do it in our school?" can be answered
by refefring bagk to the card sort results, and any data
you may have on diagnosed school needs that are supportive
of your proposal and the results of the Needs Assessment and
Goal Setting Exercise. a : SRS : ‘

e ——

I
S

__,#;,_ﬁ—-—;~—Nextj‘ﬁﬁfTTﬁEfEBEEifically how your proposed progiram will.

satisfy the needs it is designed to satisfy. One method of
accomplishing this is to list all ‘the benefits you feel. the
school will derive from your proposed human relations .
program. N :

The next question often asked is "OK, how do we go about

setting up the program?" You will find.it helpful to outline -
exactly what the proposed program involves. : _ '

Give a definition of the program, i.e., rap room, course,

. mini-course, human relations center, "buddy" system, et

cetera. Briefly outline the content and/or -activities involved.
Briefly outline the duties and qualifications of the leader-
instructor or co-ordinator-supervisor. List the propesed
people--for the job. ‘Briefly outline the target population.
Briefly outline ary plans or ideas for expanding or changing

the program as it develops and proves successful.

In response to the second part of the question, "How much will.
it cost?," it will be useful to refer to the following
concerns. MWhat is the school's time commitment in terms of
staff time (when and how long), room occupancy time (when,

" where, and how Tong).and participant time by the students,

faculty, parents, etc. . (when, where, and how Tong)? How

much money will be needed for salaries, supplies, publicity,
rentals and equipment, travel, et cetera? Will there be

any -revenue and, if so, where will it go? Will the instructor
need further training, and if so, when, where, how much will
it cost, and who .will pay for it? ) "

. The proposal should also include your propdsed methodology for‘

evaluating the program. This is important not only for the
school but will assist you in improving the program in light
of the feedback. :
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- Step XII: Before you.actually present your proposal to the
- administration, you may want to check it and see just
how acceptable it really is. THe following simulation
will help ‘you both check and improve your proposal,

1.  From the people you isolated as opposed to- your proposal,
- isolate the person or persons about whom you are most

concerned,
2. . From your groub and/or your'group of supparters choose a
person or persons to play the role(s) of the person(s) about
. whom you are most concerned. ,

3. . Set the stage for the simulation by arranging the furniture
-in the room to resemble as closely as possible the furniture
in the room in:which you will present your proposal (his/her
ofrice, your office, board room, meeting room, eté.).

4. Choose the members of your group who will eventually present
- the proposal. The remainder of the group are cbservers.

5. To get the maximum effect of ‘the simulation it is necessary
- for @1l the players to act as they naturdily would in this
£ situation. Set up the simulation as it will actually occur.
Begin the simulation in the same manner as the presenters °
veel thay will. eventually present their present proposal. '
Again a caution - be as rrcal and natural as possible.

6. Observers, watch the simulation carefully and make note of
what you think was helpful and not heipful in the method of
- presentation of the proposal! as well as how yeu think the
proposal can be improved, both from your own reactions and
the role-played opposers. ' -

7.  Discuss the simulation anq giye ob-ervers, presenters, and
« opposers all a chance to comment "6n what they liked or about .
‘ what they felt uncomfortable. R "

8. Try to glean from“fhe discussion a consensus of what needs
to be changed and how it needs to be changed to strengthen
the proposal. :

9. Using the suggestions from Item 8, make &ny necessary
ckanges to the proposal. ¢
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Youf proposal.should_now'be ready for'presentation. You may
want to release a preliminary copy of all concerned and ask for
comments and once again réViée.ybu; proposal. This has the .
‘aforeméntioned advantages of keeping everyone informed and |

involved as well as allowing you to strengthen your proposal.




THE LAST WORD

‘You héve“now completed an introddctony modu]e on Hﬁman
: .Rejétions. Hopefully, as a reSUlt of your experieﬁces during the
training_seSsions, yOU‘now feéi bettey pfépaéed to incorporate
_'H: Human Rélations ppncepts,into'you} school thrbﬁgh your relation-
'§hips With students, teachers.and administrators. ~The materials
\; in the:package were‘desiqned simply to iAtroduce yodlto Human‘.
Relations Training,>and are not:te Be considered a comprehensive
coverage of this field. |
 \ Included in this module is a :ist of,references'Which will
.ﬁ}ovide you‘wiég a more.i;-qepth‘stUdy of the éreas'bf.Human>
}Re?ations yod\desire to purSUe.’ Many other publications are
alsb availéble through your public or;professidnal 1ibrany or

posslibly through your s=hool counseior.

By einphasizing Human ReLhtions‘Training in
our schools, we are teaching that human
-\ relationships are important in our society.
~ The degree to which.we help students
maximize their interpersonal effectiveness
is, perhaps, of commensurate importance
+ to maximizing their intéllectual/cognitive
effectiveness. |
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